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District Profile 

Demographics 

800 Pine Street 
Emmaus, PA 18049 
(610)966-8333 
Superintendent: Kristen Campbell 
Director of Special Education: Linda Pekarik 

Planning Process 
May 7, 2018 

Members of the existing Planning Team met to review progress made to achieve the goals for the 

2014-2018 Comprehensive Plan 

 Introduction and Icebreaker 

 Review Goals and Action Plans (What has been done? What remains?) 

 Discussion – next steps in developing a new plan 

Suggestion – provide resources (articles, book, videos…) based on themes (future of work, future of 

education, careers for the future…) and an essential question to guide the reading and viewing 

  

May 21, 2018 

Members of the existing Planning Team and new members met to 

 Understand the Comprehensive Plan process and the role of the Planning Team 

 Revise the present Mission Statement, Vision Statement, Shared Values, and Profile of an 

EPSD  Graduate (draft from the EPSD Apple group) 

Members received resources based on their chosen theme – Future of Learning, Future of Work, 

Careers of the Future (All members receive the same essential question.) 
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June 4, 2018 

Members of the Planning Team met to 

 Determine what needs to be done – (revise? If so, how?) Mission Statement, Vision 

Statement, Shared Values, and Profile of an EPSD Graduate?  - Jigsaw conversation about 

what struck you from readings about  the Future of Learning, Future of Work, and Careers of 

the Future 

 Form subcommittees to write goals and action steps. Is it feasible that there is a continuation 

of what needs to be done with previous goals?  (Members choose their membership on a 

subcommittee or may opt to participate solely during the fourth meeting. Meeting schedule 

determined by each subcommittee.) 

  

August 6, 2018 

Members of the Planning Team met to 

 Report out about proposed goals and action steps by three subcommittees 

 Through the use of a modified Tuning Protocol, Planning Team members ask questions 

and/or offered warm/cool feedback about the draft goals and action steps 

  

August 23, 2018 

Members of the Planning Team met to 

 Finalize goal statements and action steps 

  

October 8, 2018 

Presentation to the Board of School Directors - Overview of 2019-2022 EPSD Comprehensive Plan 

  

October 9- November 9, 2018 

Comprehensive Plan posted on the district website for public review (28 days).  
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November 12, 2018 

Comprehensive Plan presented to Board for approval 

  

November 30, 2018 

Comprehensive Plan submitted to PDE  

  

Mission Statement 
We foster a community in which students become effective problem solvers, collaborators, critical 

thinkers, and communicators. 

Vision Statement 
Our students will grow into confident, adaptable, compassionate individuals who will become 

lifelong learners and contributors to a global society. 

  

Shared Values 
 

1.  We believe education is an ever-changing process where people view themselves as life-long 

learners. 

2.  We believe students have a shared responsibility for their own learning. 

3.  We believe students of today will live in a different future, and we must prepare them to 

embrace new challenges. 

4.  We believe the East Penn School District must continue to provide an excellent program that 

addresses the educational needs of all students in a safe and supportive environment. 

5.  We believe a commitment to continuous improvement is essential to achieve the mission of 

the East Penn School District. 
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6.  We believe the collaboration between the home, the school district, and the community has 

a direct correlation to the quality of the educational system and the experience of each 

student. 

7.  We believe a diverse foundation of experiences leads to constructively contributing citizens 

who understand the effects of their actions. 

8.  We believe that a strong and effective education system is essential to both the survival and 

prosperity of a democratic and global society. 

9.  We believe that the East Penn School District must manage financial assets in an efficient 

and effective manner that is fiscally responsible to all members of the community. 

10. We believe that our district plays a role in the social, mental-emotional, and physical 

development of the whole student. 

 

Educational Community 
Educational Community 

The East Penn School District is located in the Lehigh Valley in eastern Pennsylvania in the southern 

part of Lehigh County. The District encompasses 45.4 square miles and is composed of Alburtis, 

Emmaus, and Macungie Boroughs and Lower Macungie and Upper Milford Townships. The school 

district serves students in seven elementary schools, two middle schools, and one high school. 

Community Profile 

The East Penn School District is located in the Lehigh Valley's metropolitan area which has a total 

population of a half million people. With proximity to New York City, Philadelphia, the Pocono 

Mountains and the New Jersey shore, East Penn is an ideal location that is experiencing residential 

and business growth. 

Students and Programs 

The K-12 enrollment in October 2018 was 8200 which included 3383 elementary, 2056 at the two 

middle schools and 2761 at the high school. The Pennsylvania Department of Education has 

projected continued growth. 

East Penn is noted for its academic excellence. Of the Class of 2018, 56% are attending four-year 

colleges or universities, 24% are attending two-year colleges, and 20% entered the workforce or 

military. Of the 644 graduates, 11 students were National Merit Semi-Finalists and 9 were 

Commended Students. During the 2017-2018 school year, 1,059 students were enrolled in honors 
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courses and 573 students were enrolled in advanced placement courses. 79% of students scored 3 

or higher on AP examinations. 

Student activities include dramatics and musical performances as well as an active club program. At 

the secondary level, 25 varsity and 22 junior varsity sports are offered with over one-third of the 

students participating. 

Staff 

The East Penn staff consists of approximately 578 professional and 516 support members. Nearly 

88% of the teachers hold a Master’s degree or beyond. In addition to attending many workshops and 

conferences each year, every professional employee participates in various workshops and training 

activities through the Employee Development Program to enhance their particular skills. Members 

of our professional staff are resource persons for state, national and international conferences, 

adjunct college professors, and published writers and researchers. 

Elementary 

The elementary curriculum provides students with a comprehensive education in the areas of 

language arts, mathematics, science, and social studies. Students are also instructed in the arts as 

well as health and wellness. Through engaging lessons and activities, students learn to problem 

solve, collaborate and become critical thinkers. The use of computers and associated educational 

technology are integrated into the various subject areas. 

Differentiated instruction is used for instructing students in all subject areas in all elementary 

schools. The Multi-Tier System of Supports is a framework that targets specific student needs in 

language arts and mathematics, including enrichment and remediation opportunities for identified 

students. 

Our kindergarten classes operate on a full-day basis. The curriculum includes reading readiness, 

mathematics, science, social studies, language development, art and music, physical fitness, library, 

opportunities for social growth, and the development of good work habits. Two full-day 

kindergarten classes are housed at Lincoln Elementary and Alburtis Elementary Schools. Students 

are enrolled in these classes based on predetermined factors. 

Kindergarten registration is open to students who are 5 years old before September 1st. Birth 

certificate and proof of immunization are required at registration. Social Security numbers are 

requested. Vision, hearing and speech/language screenings are offered as part of the kindergarten 

process. 

The district participates in Pennsylvania's System of School Assessments (PSSA) which are given in 

grades 3 to 8 in the areas of English Language Arts and Mathematics. Students in grades 4 and 8 also 

take the Science PSSAs. 
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Special education programming includes life skills, learning support, autistic support, and emotional 

support classes in grades K-5. A gifted support program is offered in grades K-5. 

Middle and High School 

The emphasis with the instructional program is on the development of content areas skills as well as 

critical thinking and problem solving. Individual and small group counseling is provided to help 

students develop a self-awareness of their talents and interests. Additionally, counselors provide a 

full range of services aimed at helping students attain personal, educational and career goals. 

The Middle school curriculum includes language arts, mathematics, social studies, science, world 

languages, wellness/fitness, art, music, technology education, family and consumer science, 

keyboarding/introduction to word processing, and vocal and instrumental music. Honors level 

courses are offered for some subjects. 

The Senior High curriculum includes required and elective offerings in computer science, 

wellness/fitness, art, music, engineering and technology education, family and consumer science, 

driver education, and vocal and instrumental music. Honors and Advanced Placement courses are 

offered in English, social studies, math, science, world languages, and computer science. Additionally, 

the East Penn School District is a participating member of Lehigh Career and Technical Institute. 

Students at the high school may elect to attend the institute and pursue a large variety of program 

offerings. 

  

Celebrations 

2017-2018 School Year 

 EHS SADD Officers present at Lehigh County’s 2017 SADD Kick Off Meeting. 

 Macungie Elementary students work in Makerspace lunch labs. 

 National Scholastic Press Association nominates EHS senior as finalist. 

 EPSD students lend a helping hand to communities impacted by Hurricane Harvey. 

 Seven EHS 2018 National Merit Scholarship semifinalists honored. 

 Emmaus High School ACSL teams compete at ACM Code Jam 2017. 

 The EPSD Education Foundation awards over $10,000 in Innovator Mini-Grants to East Penn 

teachers. 

 National Wildlife Federation certifies new wildlife habitat at Lower Macungie Middle School. 



8 

 EHS Stinger staffers recognized as State Finalists at PSPA State Journalism Contest. 

 Shoemaker Art Club paints the AMC Theatre at the Promenade Shops at Saucon Valley. 

 EHS Students earn honors at Journalism Education Association/National School Press 

Association’s Fall Conference. 

 Wescosville Elementary students help bring joy to hospitalized children across America. 

 EHS students participate in National Museum of Industrial History’s First Annual 

Gingerbread Bridge Challenge. 

 Eyer Middle School collects toys for the Coco Foundation. 

 Shoemaker Community Service Club holds coat drive. 

 East Penn School District placed on the College Board’s 8th Annual AP® District Honor Roll. 

 Students represent Emmaus High School at 2017 HOBY Conference. 

 EHS Drama Department presents Romeo and Juliet and West Side Story. 

 Eyer Middle School opens school store. 

 Alburtis Elementary teacher sparks students’ imaginations with creative science and 

technology projects with financial support from PPL Foundation’s Empowering Educators 

program. 

 Eyer Middle School’s Rock-a-thon has a record fundraising year earning $25,469.01 for the 

Justin W. Jennings Foundation. 

 Emmaus High School LCTI students place in SkillsUSA Competition. 

 EHS Students earn honors in Regional Scholastic Art and Writing Awards. 

 Eyer Middle School hosts First Annual Girls in STEM Night. 

 LMMS takes home Outstanding Editing Award at the What’s So Cool About Manufacturing 

Contest. 

 Burlington donates $10K to Alburtis Elementary through Adopt-a-Classroom Program. 

 EHS Guidance Counselor named 2017-2018 LCSCA Counselor of the Year. 

 EHS German students take first place in PSU Competition. 

 EHS Jazz Band takes home a rating of OUTSTANDING and awards for the best trumpet and 

best saxophone section overall in the Easton High School Jazz Festival. 
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 EHS SADD participates in Lehigh Valley DUI Highway Safety Task Force Youth Conference. 

 Wescosville Elementary receives PA Department of Education Grant. 

 LMMS students place at Regional History Day. 

 West Side Story receives 14 Freddy Award nominations. 

 EHS Computer Science students receive honors. 

 LMMS student heads to National History Bee Finals. 

 Wescosville Elementary recognized for implementing School-Wide Positive Behavior 

Interventions and Supports. 

 Emmaus High School PA Math League members compete in TEAMS Competition. 

 Macungie Elementary students participate in St. Jude’s Math-A-Thon. 

 EHS Academic Teams compete in Nationals. 

 Full-day kindergarten welcomes its inaugural class in September 2018. 

 Curriculum and Instruction Office offers new high school Project Lead the Way class, 

Computer Integrated Manufacturing. 

 EPSD Connects: A 1-to-1 Vision for Connected Learners implements one-to-one device 

distribution in grades K-4, 6, 7, 9, and 10 during the 2018/2019 School Year. 

 EPSD enhances its math program through the implementation of instructional resources to 

support the K-8 curriculum. 

 EPSD implements new science curriculum K-12 and FOSS resources for K-5. 

  

Planning Committee 
Name Role 

Mrs. Kristen Campbell Administrator : Professional Education 

Mrs. Meredith Frantz Administrator : Special Education 

Mr. Michael Kelly Administrator : Professional Education 

Dr. Kate Kieres Administrator : Special Education 

Dr. Anthony Moyer Administrator : Professional Education 

Mrs. Cheryl Scalzo Administrator : Special Education 

Dr. Denise Torma Administrator : Professional Education 
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Mr. Michael Ubbens Administrator : Special Education 

Ms. Carol Allen Board Member : Professional Education 

Ms. Alisa Bowman Board Member : Professional Education 

Mr. Wes Barrett Business Representative : Professional Education 

Mrs. Andrea Grim Business Representative : Professional Education 

Mr. Wes Barrett Community Representative : Professional 

Education 

Mr. James Reitnour Community Representative : Professional 

Education 

Mrs. Molly Magro Ed Specialist - Other : Professional Education 

Mrs. Genise Bishop Ed Specialist - School Counselor : Professional 

Education 

Mrs. Stephanie Cignarella Ed Specialist - School Psychologist : Special 

Education 

Mrs. Andrea Lerch Ed Specialist - School Psychologist : Special 

Education 

Mr. Mark Neth Ed Specialist - School Psychologist : Special 

Education 

Mrs. Rosalie Gallagher Elementary School Teacher - Regular Education : 

Special Education 

Mrs. Kendy Schiffert Elementary School Teacher - Regular Education : 

Professional Education 

Mrs. Sally Hanzlik High School Teacher - Regular Education : 

Professional Education 

Mrs. Katie Pfenninger High School Teacher - Regular Education : 

Professional Education 

Mr. Christopher Kollar Middle School Teacher - Regular Education : 

Professional Education 

Ms. Marlo Smurda Middle School Teacher - Regular Education : 

Professional Education 

Mrs. Jennifer Dzedzy Middle School Teacher - Special Education : Special 

Education 

Mrs. Amy Doran Parent : Professional Education 

Mrs. Melissa Peatiwala Parent : Professional Education 

Mrs. Robin Urenko Parent : Special Education 

Dr. Linda Pekarik Special Education Director/Specialist : Professional 

Education Special Education 

Mr. Matthew Ninesling Student : Professional Education 

Ms. Stefania Schoen Student : Professional Education 

Mrs. Michele James Student Curriculum Director/Specialist : 
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Professional Education Special Education 

Mrs. Laura Witman Student Curriculum Director/Specialist : 

Professional Education Special Education 

Dr. Thomas Mirabella Student Services Director/Specialist : Special 

Education 
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Core Foundations 

Standards 

Mapping and Alignment 

Elementary Education-Primary Level 

Standards Mapping Alignment 

Arts and Humanities 
Needs 

Improvement 
Accomplished 

Career Education and Work Developing Developing 

Civics and Government 
Needs 

Improvement 
Accomplished 

PA Core Standards: English Language Arts Developing Accomplished 

PA Core Standards: Literacy in History/Social Studies, 
Science and Technical Subjects 

Non Existent Non Existent 

PA Core Standards: Mathematics Developing Accomplished 

Economics Non Existent Non Existent 

Environment and Ecology Non Existent Non Existent 

Family and Consumer Sciences Non Existent Non Existent 

Geography 
Needs 

Improvement 
Accomplished 

Health, Safety and Physical Education Accomplished Accomplished 

History 
Needs 

Improvement 
Accomplished 

Science and Technology and Engineering Education Accomplished Accomplished 

Alternate Academic Content Standards for Math Non Existent Non Existent 

Alternate Academic Content Standards for Reading Non Existent Non Existent 

American School Counselor Association for Students Non Existent Non Existent 

Early Childhood Education: Infant-Toddler⟶Second 
Grade 

Non Existent Non Existent 

English Language Proficiency Developing Developing 

Interpersonal Skills Non Existent Non Existent 

School Climate Non Existent Non Existent 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

The "Non Existent" categories do not apply to the elementary level.  Alternate Academic 
Content Standards for Math and Reading are addressed in IEP plans, as appropriate.  The 
work to address content areas identified as "Needs Improvement" will occur as part of the 
EPSD Curriculum Revision Cycle.  The curriculum revision process is facilitated by the Office 
of Curriculum and Instruction and involves teacher leaders in the review of research and 
standards in the content area, review of existing curriculum, identification of curricular 
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gaps, and development of curriculum that are aligned with PA Core Standards.  This work is 
addressed as an action step in the Comprehensive Plan.  

Elementary Education-Intermediate Level 

Standards Mapping Alignment 

Arts and Humanities 
Needs 

Improvement 
Accomplished 

Career Education and Work Developing Developing 

Civics and Government 
Needs 

Improvement 
Accomplished 

PA Core Standards: English Language Arts Developing Accomplished 

PA Core Standards: Literacy in History/Social Studies, 
Science and Technical Subjects 

Non Existent Non Existent 

PA Core Standards: Mathematics Developing Accomplished 

Economics Non Existent Non Existent 

Environment and Ecology Non Existent Non Existent 

Family and Consumer Sciences Non Existent Non Existent 

Geography 
Needs 

Improvement 
Accomplished 

Health, Safety and Physical Education Accomplished Accomplished 

History 
Needs 

Improvement 
Accomplished 

Science and Technology and Engineering Education Accomplished Accomplished 

Alternate Academic Content Standards for Math Non Existent Non Existent 

Alternate Academic Content Standards for Reading Non Existent Non Existent 

American School Counselor Association for Students Non Existent Non Existent 

English Language Proficiency Developing Developing 

Interpersonal Skills Non Existent Non Existent 

School Climate Non Existent Non Existent 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

The "Non Existent" categories do not apply to the elementary level.  Alternate Academic 
Content Standards for Math and Reading are addressed in IEP plans, as appropriate.  The 
work to address content areas identified as "Needs Improvement" will occur as part of the 
EPSD Curriculum Revision Cycle.  The curriculum revision process is facilitated by the Office 
of Curriculum and Instruction and involves teacher leaders in the review of research and 
standards in the content area, review of existing curriculum, identification of curricular 
gaps, and development of curriculum that are aligned with PA Core Standards.  This work is 
addressed as an action step in the Comprehensive Plan. 

Middle Level 

Standards Mapping Alignment 

Arts and Humanities 
Needs 

Improvement 
Accomplished 

Career Education and Work Accomplished Accomplished 
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Civics and Government 
Needs 

Improvement 
Accomplished 

PA Core Standards: English Language Arts Developing Accomplished 

PA Core Standards: Literacy in History/Social Studies, 
Science and Technical Subjects 

Needs 
Improvement 

Needs 
Improvement 

PA Core Standards: Mathematics Developing Accomplished 

Economics Non Existent Non Existent 

Environment and Ecology Non Existent Non Existent 

Family and Consumer Sciences Developing Accomplished 

Geography 
Needs 

Improvement 
Accomplished 

Health, Safety and Physical Education Developing Accomplished 

History 
Needs 

Improvement 
Accomplished 

Science and Technology and Engineering Education 
Needs 

Improvement 
Accomplished 

Alternate Academic Content Standards for Math Non Existent Non Existent 

Alternate Academic Content Standards for Reading Non Existent Non Existent 

American School Counselor Association for Students Accomplished Accomplished 

English Language Proficiency 
Needs 

Improvement 
Needs 

Improvement 

Interpersonal Skills Non Existent Non Existent 

School Climate Non Existent Non Existent 

World Language 
Needs 

Improvement 
Accomplished 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

Alternate Academic Content Standards for Math and Reading are addressed in IEP plans, as 
appropriate.  The work to address content areas identified as "Needs Improvement" will 
occur as part of the EPSD Curriculum Revision Cycle.  The curriculum revision process is 
facilitated by the Office of Curriculum and Instruction and involves department chairs in the 
review of research and standards in the content area, review of existing curriculum, 
identification of curricular gaps, and development of curriculum that are aligned with PA 
Core Standards.  This work is addressed as an action step in the Comprehensive Plan. 

High School Level 

Standards Mapping Alignment 

Arts and Humanities Developing Accomplished 

Career Education and Work Developing Accomplished 

Civics and Government Developing Accomplished 

PA Core Standards: English Language Arts Developing Accomplished 

PA Core Standards: Literacy in History/Social Studies, 
Science and Technical Subjects 

Needs 
Improvement 

Needs 
Improvement 

PA Core Standards: Mathematics Developing Accomplished 

Economics Developing Accomplished 
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Environment and Ecology Developing Accomplished 

Family and Consumer Sciences Developing Accomplished 

Geography Developing Accomplished 

Health, Safety and Physical Education Developing Accomplished 

History Developing Accomplished 

Science and Technology and Engineering Education Developing Developing 

Alternate Academic Content Standards for Math Non Existent Non Existent 

Alternate Academic Content Standards for Reading Non Existent Non Existent 

American School Counselor Association for Students Accomplished Accomplished 

English Language Proficiency 
Needs 

Improvement 
Needs 

Improvement 

Interpersonal Skills Non Existent Non Existent 

School Climate Non Existent Non Existent 

World Language 
Needs 

Improvement 
Needs 

Improvement 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

Alternate Academic Content Standards for Math and Reading are addressed in IEP plans, as 
appropriate.  The work to address content areas identified as "Needs Improvement" will 
occur as part of the EPSD Curriculum Revision Cycle.  The curriculum revision process is 
facilitated by the Office of Curriculum and Instruction and involves department chairs in the 
review of research and standards in the content area, review of existing curriculum, 
identification of curricular gaps, and development of curriculum that are aligned with PA 
Core Standards.  This work is addressed as an action step in the Comprehensive Plan. 

Adaptations 

Elementary Education-Primary Level 

Checked answers 

 PA Core Standards: English Language Arts 

 PA Core Standards: Mathematics 

Unchecked answers 

 None 

Elementary Education-Intermediate Level 

Checked answers 

 PA Core Standards: English Language Arts 
 PA Core Standards: Mathematics 

Unchecked answers 

 None 

Middle Level 
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Checked answers 

 PA Core Standards: English Language Arts 

 PA Core Standards: Mathematics 

Unchecked answers 

 None 

High School Level 

Checked answers 

 None 

Unchecked answers 

 None 

Explanation for any standards checked:  

Learning targets have been (or are currently being) identified for PA Academic Standards in 
core content areas at the elementary and middle levels.   

Curriculum 

Planned Instruction 

Elementary Education-Primary Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or interdisciplinary 
studies to be achieved by all students are identified for each subject area. 

Accomplished 

Content, including materials and activities and estimated instructional 
time to be devoted to achieving the academic standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic standards 
are identified. 

Accomplished 

Procedures for measurement of mastery of the objectives of a planned 
course, instructional unit or interdisciplinary studies are identified. 

Developing 

 
Processes used to ensure Accomplishment: 

As part of the EPSD Curriculum Revision process, elementary teacher leaders worked in 
grade level teams to develop curriculum for each content area that includes objectives 
aligned with academic standards, instructional resources and assessment strategies. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 
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As part of the EPSD Curriculum Revision process, elementary teacher leaders worked in 
grade level teams to develop curriculum for each content area that includes objectives 
aligned with academic standards, instructional resources and assessment strategies.   

Elementary Education-Intermediate Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or interdisciplinary 
studies to be achieved by all students are identified for each subject area. 

Accomplished 

Content, including materials and activities and estimated instructional 
time to be devoted to achieving the academic standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic standards 
are identified. 

Accomplished 

Procedures for measurement of mastery of the objectives of a planned 
course, instructional unit or interdisciplinary studies are identified. 

Developing 

 
Processes used to ensure Accomplishment: 

As part of the EPSD Curriculum Revision process, elementary teacher leaders worked in 
grade level teams to develop curriculum for each content area that includes objectives 
aligned with academic standards, instructional resources and assessment strategies.   

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

This narrative is empty. 

Middle Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or interdisciplinary 
studies to be achieved by all students are identified for each subject area. 

Accomplished 

Content, including materials and activities and estimated instructional 
time to be devoted to achieving the academic standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic standards 
are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a planned 
course, instructional unit or interdisciplinary studies are identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Needs will be addressed through the curriculum revision process, including the 
development of curriculum maps and curriculum-based assessments. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 
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As part of the EPSD Curriculum Revision Cycle, the Office of Curriculum and Instruction will 
revise the curriculum template to reflect learning outcomes, standards, learning targets, 
instructional strategies, pacing, and assessments specific to the content area.  The 
curriculum mapping process and assessment development process are addressed in two 
goals of the Comprehensive Plan. 

High School Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or interdisciplinary 
studies to be achieved by all students are identified for each subject area. 

Accomplished 

Content, including materials and activities and estimated instructional 
time to be devoted to achieving the academic standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic standards 
are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a planned 
course, instructional unit or interdisciplinary studies are identified. 

Developing 

 
Processes used to ensure Accomplishment: 

This narrative is empty. 

 

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How 
the LEA plans to address their incorporation: 

As part of the EPSD Curriculum Revision Cycle, the Office of Curriculum and Instruction will 
revise the curriculum template to reflect learning outcomes, standards, learning targets, 
instructional strategies, pacing, and assessments specific to the content area.  The 
curriculum mapping process and assessment development process are addressed in two 
goals of the Comprehensive Plan. 

Modification and Accommodations 

The goal of the East Penn School District is to consider the placement of every student in the 

general education setting with their peers before considering any non-inclusive 

environment or separate educational setting.  The East Penn School District special 

education personnel have been trained to use the Supplementary Aids and Services (SaS) 

Toolkit which is a process that guides school teams through steps that lead to the 

identification of services and supports to enable a student with a disability to learn and 

succeed within general education classroom settings.  The East Penn School District uses a 

philosophy that is consistent with the Least Restrictive Environment (LRE) principle of the 

Individuals with Disability Education Act (IDEA) and we consider a full array of 

supplementary aids and services that make it possible for students with disabilities to be 

included in general education classrooms, non-academic, and extracurricular activities. 

Approximately 200 special and regular education teachers received training during the 

2013 -2014 school year on how to implement supplementary aids and services 

consideration tools as a structured method to analyze the instructional, physical, and social 
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environment of a general education classroom from the perspective of an individual 

student. The district provides regularly scheduled inclusion planning time where regular 

and special education teachers develop instruction based upon the standard aligned 

curriculum and a student’s specially designed instruction. 

Instruction 

Instructional Strategies 

Checked Answers 
 Formal classroom observations focused on instruction 

 Walkthroughs targeted on instruction 

 Annual Instructional evaluations 
 Instructional Coaching 

Unchecked Answers 

 Peer evaluation/coaching 

Regular Lesson Plan Review 

Checked Answers 
 Not Reviewed 

Unchecked Answers 

 Administrators 

 Building Supervisors 

 Department Supervisors 

 Instructional Coaches 

Provide brief explanation of LEA's process for incorporating selected strategies. 

All professional employees are evaluated once annually, and temporary professional 
employees are evaluated twice annually.  All professional staff members participate in one 
of three supervision models, including a traditional supervision model, action research 
model, or evidence-based portfolio model of supervision.  All three supervision models are 
aligned with Danielson's Framework for Teaching.  
As part of the traditional supervision model, teachers are observed either once or twice 
annually, including a pre-observation conference (at which time the teacher's lesson plan is 
reviewed and discussed) and post-observation conference.  The administrator provides the 
teacher with formal feedback, specific to Danielson's four domains, using a district-
developed tool.  
In addition to formal classroom observations, building administrators and supervisors 
regularly conduct informal observations of classroom instruction.  Administrators may 
provide teachers with informal feedback on the effectiveness of specific instructional 
strategies that were observed.  
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Provide brief explanation for strategies not selected and how the LEA plans to address their 
incorporation. 

The EPSD is planning to incorporate peer evaluation/coaching and has begun to provide 
instructional coaching support. 

Responsiveness to Student Needs 

Elementary Education-Primary Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 
Full 

Implementation 

Flexible instructional time or other schedule-related practices are used 
to meet student needs. 

Full 
Implementation 

Differentiated instruction is used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the needs of 
gifted students. 

Full 
Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  

In the area of ELA, students are grouped into guided reading groups based on instructional 
reading level.  As part of the RtII framework at the elementary level, all students participate 
in a consistent intervention block in which they receive remediation, reinforcement, or 
enrichment in ELA based on identified strengths and needs.  In the area of math, students 
are grouped heterogeneously, and teachers differentiate instruction to address student 
needs.  

Elementary Education-Intermediate Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 
Full 

Implementation 

Flexible instructional time or other schedule-related practices are used 
to meet student needs. 

Full 
Implementation 

Differentiated instruction is used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the needs of 
gifted students. 

Full 
Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  

In the area of ELA, students are grouped into guided reading groups based on instructional 
reading level.  As part of the RtII framework at the elementary level, all students participate 
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in a consistent intervention block in which they receive remediation, reinforcement, or 
enrichment in ELA based on identified strengths and needs.  In the area of math, students 
are grouped heterogeneously, and teachers differentiate instruction to address student 
needs. 

Middle Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are used 
to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Differentiated instruction is used to meet student needs. 

Implemented in 
less than 50% of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the needs of 
gifted students. 

Full 
Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  

A need identified in the Systems Level Guiding Questions is the consistent implementation 
of fundamental instructional practices, including differentiation.  At the middle level, the 
constraints of the student schedule are a potential barrier to consistent implementation of 
instructional supports and interventions.  This need is identified as a goal in the 
Comprehensive Plan.  

High School Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are used 
to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Differentiated instruction is used to meet student needs. 

Implemented in 
less than 50% of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the needs of 
gifted students. 

Full 
Implementation 
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If necessary, provide further explanation. (Required explanation if column selected was  

A need identified in the Systems Level Guiding Questions is the consistent implementation 
of fundamental instructional practices, including differentiation.  This need is identified as a 
goal in the Comprehensive Plan. 

Recruitment 

Describe the process you implement to recruit and assign the most effective and highly 
qualified teachers in order to meet the learning needs of students who are below 
proficiency or are at risk of not graduating. 

The EPSD implements a multi-tier system to hire professional staff.  To recruit applicants, 
the EPSD attends several job fairs and also utilizes PA REAP.  As applications are received 
the by the Personnel Office, they are reviewed and rated using identified criteria. The 
district also conducts an annual screening event, during which time two administrators 
conduct a brief interview with applicants and rate the applicant using a rubric.  
When a position becomes available, the building principal (and typically at least one other 
building administrator) conducts an initial interview using standard set of building-level 
interview questions, including a writing prompt that is completed on site at the time of the 
interview.  If the position is a special education position, the Supervisor of Special Education 
is involved at the building level interview. Upon identifying candidates for further 
consideration, the building principal conducts a minimum of three reference checks and 
makes a recommendation to the Assistant Superintendent for further consideration.  The 
Assistant Superintendent reviews the recommendation, including the building level 
interview information and reference checks, and determines which candidate(s) will be 
further considered for the position.  The Assistant Superintendent, in conjunction with the 
building principal, conducts a second level interview using a unique set of interview 
questions.  Upon completion of the second level interview, the interviewers confer to 
determine if the district is able to identify a candidate who is best qualified to fill the needs 
of the position.  Prior to making any final decision, administration verifies the credentials 
for the candidate.  If a candidate is identified, the candidate is recommended to the Board of 
School Directors for hire.  

Assessments 

Local Graduation Requirements 

Course Completion SY 19/20 SY 20/21 SY 21/22 

Total Courses 26.00 26.00 26.00 

English 4.00 4.00 4.00 

Mathematics 3.00 3.00 3.00 

Social Studies 4.00 4.00 4.00 

Science 3.00 3.00 3.00 

Physical Education 4.00 4.00 4.00 

Health 1.00 1.00 1.00 

Music, Art, Family & 1.00 1.00 1.00 
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Consumer Sciences, 
Career and Technical 
Education 

Electives 6.00 6.00 6.00 

Minimum % Grade 
Required for Credit 
(Numerical Answer) 

64.50 64.50 64.50 

 

Graduation Requirement Specifics  

We affirm that our entity requires demonstration of proficiency or above in each of the 
following State academic standards: English Language Arts and Mathematics, Science and 
Technology and Environment and Ecology, as determined through any one or a 
combination of the following: 

Checked answers 

 Completion of secondary level coursework in English Language Arts (Literature), 

Algebra I and Biology in which a student demonstrates proficiency on the associated 

Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to 

general policies) applies. 

 Locally approved and administered assessments, which shall be independently and 

objectively validated once every 6 years. Local assessments may be designed to 

include a variety of assessment strategies listed in ? 4.52(c) and may include the use 

of one or more Keystone Exams. Except for replacement of individual test items that 

have a similar level of difficulty, a new validation is required for any material 

changes to the assessment. Validated local assessments must meet the following 

standards: 

I. Alignment with the following State academic standards: English Language 

Arts (Literature and Composition); Mathematics (Algebra I) and 

Environment and Ecology (Biology). 

II. Performance level expectations and descriptors that describe the level of 

performance required to achieve proficiency comparable to that used for the 

Keystone Exams. 

III. Administration of the local assessment to all students, as a requirement for 

graduation, except for those exempted by their individualized education 

program under subsection (g), regarding special education students, or 

gifted individualized education plan as provided in ? 16.32 (relating to 

GIEP). 

IV. Subject to appropriations provided by law, the cost to validate local 

assessments shall be evenly divided between the school district, AVTS or 

charter school, including a cyber-charter school, and the Department. If the 
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Department does not provide sufficient funding to meet its share, local 

assessments submitted for validation shall be deemed valid until a new 

validation is due to the Department. 

V. The Department will establish a list of entities approved to perform 

independent validations of local assessments in consultation with the Local 

Assessment Validation Advisory Committee as provided in ? 4.52(f). 

VI. School boards shall only approve assessments that have been determined to 

meet the requirements of this subsection by an approved entity performing 

the independent validation. If a school district, AVTS or charter school, 

including a cyber-charter school, uses a local assessment that has not been 

independently validated, the Secretary will direct the school entity to 

discontinue its use until the local assessment is approved through 

independent validation by an approved entity. 

 Completion of an Advanced Placement exam or International Baccalaureate exam 

that includes academic content comparable to the appropriate Keystone Exam at a 

score established by the Secretary to be comparable to the proficient level on the 

appropriate Keystone Exam. 

Unchecked answers 

 Not Applicable.  Our LEA does not offer High School courses. 

Local Assessments 

Standards WA TD NAT DA PSW Other 

Arts and Humanities X X   X  

Career Education and Work  X     

Civics and Government  X     

PA Core Standards: English 
Language Arts 

 X     

PA Core Standards: Literacy in 
History/Social Studies, Science and 
Technical Subjects 

 X     

PA Core Standards: Mathematics  X     

Economics  X     

Environment and Ecology  X     

Family and Consumer Sciences  X     

Geography  X     

Health, Safety and Physical 
Education 

 X     

History  X     

Science and Technology and 
Engineering Education 

 X     
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World Language  X     

 

Methods and Measures 

Summative Assessments 

Summative Assessments EEP EEI ML HS 

PSSA in ELA, Mathematics, and Science  X X  

Keystone Exams in Algebra I   X X 

Keystone Exams in Literature and Biology    X 

Mid-terms and Final exams in World Language and 
Algebra I 

  X X 

Mid-terms and Final exams in high school courses    X 

 

Benchmark Assessments 

Benchmark Assessments EEP EEI ML HS 

FastBridge  X X   

STAR Reading (grade 6)   X  

 

Formative Assessments 

Formative Assessments EEP EEI ML HS 

DRA2 X    

Quarterly Math Assessments X X   

World Language Level I Quarterly Assessments   X X 

 

Diagnostic Assessments 

Diagnostic Assessments EEP EEI ML HS 

iReady Math X X X  

 

Validation of Implemented Assessments 

Validation Methods EEP EEI ML HS 

External Review     

Intermediate Unit Review     

LEA Administration Review X X X X 

Building Supervisor Review     

Department Supervisor Review   X X 

Professional Learning Community Review     

Instructional Coach Review     
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Teacher Peer Review X X X X 

 
Provide brief explanation of your process for reviewing assessments. 

Professional Learning Communities, Teacher Peer Reviews, Department Supervisor 
Reviews, and LEA administrative reviews are conducted on an ongoing basis. 

Development and Validation of Local Assessments 

If applicable, explain your procedures for developing locally administered assessments and 
how they are independently and objectively validated every six years. 

At the elementary level, grade level and/or content area teacher leaders worked throughout 

the school year to develop local assessments. The work, facilitated by the Office of 

Curriculum and Instruction, began with an overview of types of assessment and purposes 

for each.  Using a collaborative assessment design process, teachers systematically created 

assessments that measure learning outcomes and learning targets as identified in the 

curriculum.  These assessments were shared and reviewed in entire grade level meetings 

prior to implementation.  During the initial year of implementation, data was collected from 

teachers regarding the validity of assessment questions, and adjustments to test questions 

were made as appropriate.  A similar model of assessment development will be followed in 

the development of local assessments at the secondary level.  

Collection and Dissemination 

Describe your system to collect, analyze and disseminate assessment data efficiently and 
effectively for use by LEA leaders and instructional teams. 

The district has an assessment calendar that identifies the timeline for entry of assessment 

data, including state standardized and local assessments, in PerformancePLUS.  The 

timelines for data collection are based on the curriculum maps that identify instructional 

pacing.  All professional staff has been trained on the entry and retrieval of student 

assessment data in PerformancePLUS.  At the elementary level, teachers meet at least 

quarterly in grade level teams to review assessment data and make instructional decisions 

on appropriate instructional interventions.  At the secondary level, instructional teams as 

well as content area departments have quarterly meetings, and a portion of these meetings 

include discussion of student needs as identified by assessment data.  

Data Informed Instruction 

Describe how information from the assessments is used to assist students who have not 
demonstrated achievement of the academic standards at a proficient level or higher. 

At the elementary level, grade level teams meet quarterly to analyze assessment data 

(including universal screening, benchmark, DRA, PSSA) and identify student learning 



27 

needs.  The Multi-Tiered System of Supports (MTSS) framework guides instructional 

decision making.  In addition to core instruction in ELA, all elementary students participate 

in an intervention period that targets that student’s needs in ELA.  In math, students with 

identified needs may qualify for academic/ remedial support.  

At the middle level, students with identified needs in ELA or math may qualify for 

academic/ remedial support.  The leadership team (administrators and counselors) utilize 

standardized assessment data, PSSA, to identify students who need additional support in 

ELA or math.  In seventh and eighth grade, there are planned ELA courses to provide 

remediation in the regular education curriculum.  

At the high school level, students who are not proficient in the Keystone subject areas 

participate in remediation that may be different based on student need and schedule.  The 

assessment results are utilized along with CDT results to address standards and/or 

modules in which students demonstrate need.  CDTs and Study Island results are also used 

to address gaps or needs before students are tested. 

Assessment Data Uses 

Assessment Data Uses EEP EEI ML HS 

Assessment results are reported out by PA 
assessment anchor or standards-aligned learning 
objective. 

X X X X 

Instructional practices are identified that are linked to 
student success in mastering specific PA assessment 
anchors, eligible content or standards-aligned 
learning objectives. 

X X X X 

Specific PA assessment anchors, eligible content or 
standards-aligned learning objectives are identified 
for those students who did not demonstrate sufficient 
mastery so that teachers can collaboratively create 
and/or identify instructional strategies likely to 
increase mastery. 

   X 

Instructional practices modified or adapted to 
increase student mastery. 

X X   

 
Provide brief explanation of the process for incorporating selected strategies. 

Several tools are used to house student assessment data such as AIMSweb, 
PerformancePLUS, iReady, and Emetric.  Administrators and teachers access this data to 
make programmatic and instructional decisions. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

A focus for professional development will not only be assessment practices, but how 
instructional practices are modified or adapted to increase student mastery. 
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Distribution of Summative Assessment Results 

Distribution Methods EEP EEI ML HS 

Course Planning Guides   X X 

Directing Public to the PDE & other Test-related 
Websites 

 X X X 

Individual Meetings     

Letters to Parents/Guardians  X X X 

Local Media Reports     

Website  X X X 

Meetings with Community, Families and School Board  X X X 

Mass Phone Calls/Emails/Letters     

Newsletters  X X X 

Press Releases     

School Calendar  X X X 

Student Handbook   X X 

E-FOLIO  X X X 

 
Provide brief explanation of the process for incorporating selected strategies. 

Summative assessment results are summarized and distributed in all district and school 
communication tools, including district website, newsletter, calendar, Program of Studies 
and handbooks (at the secondary level).  In addition a general presentation on student 
achievement is made annually to the Board of School Directors.  

 

Provide brief explanation for strategies not selected and how the LEA plans to address their 
incorporation. 

While the district does not provide a press release specific to student summative 
assessment results, the press does typically report on the School Performance Profile scores 
of local schools.  

Safe and Supportive Schools 

Assisting Struggling Schools 

Describe your entity’s process for assisting schools that either do not meet the annual 
student achievement targets or experience other challenges, which deter student 
attainment of academic standards at a proficient level or higher. 

If your entity has no struggling schools, explain how you will demonstrate continued 
growth in student achievement. 

Presently, the EPSD has no schools identified as struggling schools.  To demonstrate 

continued growth in student achievement, each of the ten building's administrative teams 
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develops a School Level Action Plan linked to an area of academic improvement for students 

based on data from the School Performance Profile.  As part of this action plan, each 

building identifies a goal focusing on student achievement in a core academic content area, 

develops action steps and a timeline to address the goal, and includes measures (growth 

and/ or achievement) to monitor progress toward the goal.  

  

Programs, Strategies and Actions 

Programs, Strategies and Actions EEP EEI ML HS 

Biennially Updated and Executed Memorandum of 
Understanding with Local Law Enforcement 

X X X X 

School-wide Positive Behavioral Programs X X X X 

Conflict Resolution or Dispute Management X X X X 

Peer Helper Programs X X X X 

Safety and Violence Prevention Curricula X X X X 

Student Codes of Conduct X X X X 

Comprehensive School Safety and Violence 
Prevention Plans 

X X X X 

Purchase of Security-related Technology X X X X 

Student, Staff and Visitor Identification Systems X X X X 

Placement of School Resource Officers    X 

Student Assistance Program Teams and Training X X X X 

Counseling Services Available for all Students X X X X 

Internet Web-based System for the Management of 
Student Discipline 

X X X X 

 
Explanation of strategies not selected and how the LEA plans to address their 
incorporation: 

This narrative is empty. 

Screening, Evaluating and Programming for Gifted Students 

Describe your entity’s awareness activities conducted annually to inform the public 
of the gifted education services and programs offered (newspaper, student 
handbooks, school website, etc.) 

Identifying Gifted Students: 
  
The local school district is primarily responsible for identifying all “children with 
exceptionalities” who are “children of school age who have a disability or who are gifted and 
who, by reason thereof, need specially designed instruction exceptional children and 
developing educational programs to meet their needs.” (24 P.S. §13-1371(1)) Pennsylvania 
School Law includes gifted students as “children with exceptionalities” who need specially 
designed instruction.  Mentally gifted is defined as outstanding intellectual creative ability 
the development of which requires specially designed programs or supports services, or 
both, not ordinarily provided in the regular education program. (22 Pa. Code §16.1) 
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Referral Process: 
A referral for a Gifted Multidisciplinary Evaluation (GMDE) may be made by a teacher, 
parent, or a professional school employee when the student demonstrates a high potential 
consistent with giftedness.  A student can also be thought to be gifted and referred for 
evaluation because the school district’s screening of the student indicates a high potential 
consistent with the definition of mentally gifted or performance levels which exceed that of 
other students in the regular classroom.  A hearing officer or judicial decision can order a 
gifted multidisciplinary evaluation. Parents who suspect that their child is gifted may 
request a gifted multidisciplinary evaluation of their child at any time, with a limit of one 
request per school term.  
The East Penn School District’s screening procedures generate data from a variety of 
sources.  These include:  The Scales for Identifying Gifted Students, achievement tests, 
anecdotal information from parent/guardian or educator, curriculum-based assessments, 
PSSA and PSAT/SAT rates of acquisition and retention, interest inventories, report cards, 
health records, and extra-curricular academic performance or achievement. Students who 
are screened and thought to be gifted are referred for a Gifted Multidisciplinary Evaluation 
(GMDE) that includes an Intelligence Quotient (IQ) test. 
  
The gifted referral process includes the following: 

1. The professional school personnel or parent notifies the principal in the respective 

home school building of the referral. The referral must be reported to the Special Education 

Department with 10 days of the request. 

2. A referral can also be made directly to the Director of Special Education. 

3. The request for gifted screening packet is sent to the multidisciplinary team. The 

Request for Gifted Evaluate packet includes: (10 school days to complete) 

 Request for Gifted Screening cover sheet 

 Scales for Identifying Gifted Students -School Rating Scales 

 Intervening Factors for Gifted Written Report form 

 Physical History Form 

 Curriculum Based Testing 

 Rate of Acquisition 

 Rate of Retention 

 Outstanding Achievement form 

 Copy of PSSA test results 

 Date of previous reports 

        4.  Students who meet the screening criteria will be referred for a Gifted 

Multidisciplinary Evaluation (GMDE) to be conducted by a certified school psychologist. 
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        5.  Permission to Evaluate for Gifted Support (PTE), Notice of Parental Rights for Gifted 

Students and the Scales for Identifying Gifted Students-Home Rating Scale is sent home to 

the parent. 

        6.  The Gifted Written Report is completed and disseminated within 60 calendar days of 

date of permission to evaluate receipt. 

Gifted Education Services 

 

The purpose of the East Penn School District Gifted Program is to maximize the 

development of the intellectually gifted learner by providing an atmosphere that promotes 

intellectual challenge. The program is designed to foster life-long learning by encouraging 

exploration, inquiry, in-depth study, and reflective thinking. Gifted education consists of 

interdisciplinary units of study that focus on critical thinking, intellectual discussion, 

creativity, research, problem-solving, and generation of original work.  

Grades Kindergarten - 5 

 

Grade 

 

Gifted Programming 

 

Kindergarten 

Collaboration with regular education teacher as consultant for resources and 

ideas for differentiation within current grade level curriculum. Time to be 

determined based upon student need and GIEP team discussion.  

1st  Grade 

Two, 45 minute, pull-out sessions per week. 

Enrichment based upon current grade level curriculum in all academic areas 

(ELA, Math, Science, Social Studies) as the area pertains to students’ 

individualized strengths with an emphasis on problem solving and higher 

level thinking skills. Projects and activities are designed to bring depth to 

curricular topics. 

2nd Grade 

  

Two, 45 minute, pull-out sessions per week. 

Enrichment based upon current grade level curriculum in all academic areas 

(ELA, Math, Science, Social Studies) as the area pertains to students’ 

individualized strengths with an emphasis on problem solving and higher 

level thinking skills. Projects and activities are designed to bring depth to 

curricular topics. 

3rd Grade 

Two, 45 minute, pull-out sessions per week. 

Enrichment based upon current grade level curriculum in all academic areas 

(ELA, Math, Science, Social Studies) as the area pertains to students’ 

individualized strengths with an emphasis on problem solving and higher 

level thinking skills. Projects and activities are designed to bring depth to 

curricular topics. 

4th Grade 

Two, 45 minute, pull-out sessions per week. 

Enrichment based upon current grade level curriculum in all academic areas 

(ELA, Math, Science, Social Studies) as the area pertains to students’ 

individualized strengths with an emphasis on problem solving and higher 
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level thinking skills. Projects and activities are designed to bring depth to 

curricular topics. 

5th Grade 

Two, 45 minute, pull-out sessions per week. 

Enrichment based upon current grade level curriculum in all academic areas 

(ELA, Math, Science, Social Studies) as the area pertains to students’ 

individualized strengths with an emphasis on problem solving and higher 

level thinking skills. Projects and activities are designed to bring depth to 

curricular topics. 

Grades 6-8 

 

In grades 6-8 students receive gifted services through co-taught content area courses in 

language arts, science and social studies.  In addition, student participate in pull-out 

sessions that allow for an in-depth study of major ideas, topics, and themes that integrate 

knowledge in a cross curricular manner.  Students have the opportunity to work with their 

same ability peers and instructional activities are offered to assist in the development of 

critical thinking and problem solving skills.  

  

Grades 9-12 

 

 

Eligible students in ninth through twelfth grade are encouraged to select from the available 

advanced secondary program options which include: The Honors Program, Advanced 

Placement Governor's School for Science and Technology. Emmaus High School gifted case 

managers maintain an office in the high school to develop and implement Gifted 

Individualized Education Plans (GIEPs). The gifted case managers provide students with 

enrichment and acceleration when appropriate, and collaborate with regular education 

teachers through a consultative approach. Electives for ninth through twelfth grade 

students are also program options that are identified in the program of studies.  There are 

two courses offered specific to students who have been identified as gifted.  Course 980 - 

History of Western Philosophy, honors for students in grades 9-12.  This course explores 

the fundamentals of western philosophy. The course focuses on a systematic examination of 

the “great questions in the areas of truth, beauty, goodness, freedom, ethics and the nature 

of knowledge. Students will engage in directed discussions, do research and readings on 

great thinkers, plus make presentations and conduct symposiums about these concepts. 

Course 982 -  The Quest for the Distant Past, Honors for students in grades 9-12.  This 

offering emphasizes an interdisciplinary approach to trace the development of human 

culture in the Paleolithic and Neolithic worlds. The fundamental concepts of archaeology 

and anthropology will be introduced. Topics include the emergence of human kind, 

important early archeological excavations, and new world pre-Columbian civilizations. An 

important emphasis will be on reducing ethnocentric cultural bias through an exploration 

of diverse early cultures and civilizations. Literature, archeology, science, and the arts are 

combined to create rich insight into the distant past. 
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Describe your entity’s process for locating students who are thought to be gifted and 
may be in need of specially designed instruction (screening). 

This narrative is empty. 

Describe your entity’s procedures for determining eligibility (through multiple 
criteria) and need (based on academic strength) for potentially mentally gifted 
students (evaluation). 

This narrative is empty. 

Describe the gifted programs* being offered that provide opportunities for 
acceleration, enrichment or both. *The word "programs" refers to the continuum of 
services, not one particular option. 

This narrative is empty. 

Developmental Services 

Developmental Services EEP EEI ML HS 

Academic Counseling X X X X 

Attendance Monitoring X X X X 

Behavior Management Programs X X X X 

Bullying Prevention X X X X 

Career Awareness X X X X 

Career Development/Planning X X X X 

Coaching/Mentoring X X X X 

Compliance with Health Requirements –i.e., 
Immunization 

X X X X 

Emergency and Disaster Preparedness X X X X 

Guidance Curriculum X X X X 

Health and Wellness Curriculum X X X X 

Health Screenings X X X X 

Individual Student Planning X X X X 

Nutrition X X X X 

Orientation/Transition X X X X 

RTII/MTSS X X   

Wellness/Health Appraisal X X X X 

 
Explanation of developmental services: 

Explanation of development of services for Response to Instruction and Intervention: 
The district has a universal screening process that takes place three times per year for students in grades 

kindergarten through fifth.  For those students who are not meeting benchmark grade-level indicators, 

research-based interventions are provided in order to address the area of deficit through the RtII process.  

For those students who are receiving interventions, a strategic progress monitoring system is provided to 

measure growth in the regular education curriculum. In addition, each elementary and middle school has an 

Instructional Support Team. These teams function with a degree of formality and assist teachers in meeting 

the needs of those students who are having learning or behavioral difficulties.  Data team meetings are held 

on a regular basis to review and analyze universal screening data, state assessment data, and classroom data 

in order to determine the areas of deficit and to align the appropriate interventions to the areas of deficit.  
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As a result of data team meetings, action plans are developed with specific strategies that are implemented 

and monitored for individual students.  Over a specified period of time, if the action plan is unsuccessful 

and regular educational resources have been exhausted, the Instructional Support Team makes a referral to 

the Multidisciplinary Team.  This referral begins the process for identification of exceptional students. At 

the secondary level, those students who are not making academic progress are referred to the school 

psychologist. The building principal, guidance counselor, parent, student, and school psychologist meet to 

discuss academic concerns and to develop an action plan for academic progress. The student is referred for 
formal testing should meaningful educational progress not be obtained through the action plan. 

Diagnostic, Intervention and Referral Services 

Diagnostic, Intervention and Referral Services EEP EEI ML HS 

Accommodations and Modifications X X X X 

Administration of Medication X X X X 

Assessment of Academic Skills/Aptitude for Learning X X X X 

Assessment/Progress Monitoring X X X X 

Casework X X X X 

Crisis Response/Management/Intervention X X X X 

Individual Counseling X X X X 

Intervention for Actual or Potential Health Problems X X X X 

Placement into Appropriate Programs X X X X 

Small Group Counseling-Coping with life situations X X X X 

Small Group Counseling-Educational planning X X X X 

Small Group Counseling-Personal and Social 
Development 

X X X X 

Special Education Evaluation X X X X 

Student Assistance Program X X X X 

 
Explanation of diagnostic, intervention and referral services: 

The East Penn School District follows federal and state regulatory guidelines for assessing 
students for special education services. The East Penn School District uses a Discrepancy 
Model in the initial evaluation of a "thought to be" exceptional student for the identification 
of a specific learning disability (SLD).  The SLD identification for the Discrepancy Model is 
"...a process that examines whether a student exhibits a pattern of strengths and 
weaknesses, relative to intellectual ability as defined by a severe discrepancy between 
ability and achievement (Discrepancy Model) or relative to age or grade." 
(§14.125[a][2][ii]).   The evaluation process is designed to assess the needs of the child and 
may consist of developmental, educational, and psychological components.  This 
information is gathered by parents, teachers, specialists, professional support staff and 
related services providers which may include a speech therapist, physical therapist, vision 
therapist, hearing therapist, orientation and mobility therapist, nurse, or occupational 
therapist.  Additional assessments may include assessments or rating scales for social and 
emotional behavior, executive functioning, adaptive skills, short-term/working memory, 
phonetic skills, or language/vocabulary skill development.   The results of the formal 
assessments along with parent and teacher input, observations, progress reports and 
response to instruction and intervention, if applicable are solidified and incorporated into 
the evaluation or reevaluation report. 
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The evaluation report brings together all information and findings concerning the 
educational needs and strengths of the student. The evaluation report makes 
recommendations as to whether the student is exceptional and makes suggestions 
regarding an appropriate educational program.  Eligibility recommendations are based on 
the documentation of a severe discrepancy between cognitive ability and academic 
achievement.  The identification process for a Specific Learning Disability  includes the 
exclusionary factors  of  vision, hearing, or motor problems, emotional disturbance, 
environmental, intellectual disability, socioeconomic status, lack of instruction, cultural 
factors, inadequate rate of improvement or limited English proficiency.  Team members 
have an equal opportunity to provide information to the multidisciplinary team process, 
agree or disagree with the recommendations and submit a dissenting opinion to be included 
in the multidisciplinary team evaluation report.  The multidisciplinary team forwards the 
results of the evaluation report to the individual educational planning team and the 
Individual Educational Program (IEP) is developed to provide instructional goals, specially 
designed instruction and the related services as outlined in the evaluation report in 
accordance with the student's educational placement. 

  

The East Penn School District is currently in the process of identifying and training teachers, 
staff, and administrators to create elementary Student Assistance Teams. 

Consultation and Coordination Services 

Consultation and Coordination Services EEP EEI ML HS 

Alternative Education X X X X 

Case and Care Management X X X X 

Community Liaison X X X X 

Community Services Coordination (Internal or 
External) 

X X X X 

Coordinate Plans X X X X 

Coordination with Families (Learning or Behavioral) X X X X 

Home/Family Communication X X X X 

Managing Chronic Health Problems X X X X 

Managing IEP and 504 Plans X X X X 

Referral to Community Agencies X X X X 

Staff Development X X X X 

Strengthening Relationships  Between School 
Personnel, Parents and Communities 

X X X X 

System Support  X X X X 

Truancy Coordination X X X X 

 
Explanation of consultation and coordination services: 

To effectively meet the health needs of students in a timely, safe and reasonable manner, 
multiple avenues of communication are utilized amongst school health service providers, 
educators, community health providers, students, and parents /lawful custodians while 
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respecting the constraints of the law involving confidentiality under the Health Information 
Portability and Accountability Act (HIPAA) and the Family Educational Records Protection 
Act (FERPA).  
For early identification of potential health problems and timely intervention, the results of 
state mandated health screening results are shared with parents in an annual health report 
card. Individualized letters and/or phone calls are made to the parents of a student who is 
unable to pass screening criteria as established by the state. The state requirement for 
periodic medical and dental exams and current immunization records for students is 
communicated via letters and phone calls to parents throughout the school year to ensure 
compliance. 
In order to ensure consistent, coordinated care for the individual student with a special 
health care need, whether acute or chronic, ongoing communication occurs via phone, 
email, exchange of written communication, and face-face meetings with involved staff, 
parents and health care providers. Written communication tools including Emergency Care 
Plans, Individual Health Care Plans, Medication Administration Logs, IDEA Section 504 
Plans and Individualized Education Plans are utilized to ensure adherence to established 
plans of care.  Frequency of communication is dependent on the emerging needs of the 
individual student. 
For health promotion purposes, the annual calendar, periodic building newsletters, and the 
district website are utilized to convey district guidelines and practices related to health as 
well as seasonal health concerns, i.e., flu season, appropriate dress for weather conditions.  
Student handbooks distributed annually and available on building websites contain 
information related to health room procedures, medication administration, state 
requirements for immunizations and health exams, anti-bullying efforts,  substance abuse 
awareness, and rules of conduct to ensure safety on building grounds and in district 
facilities. Phone alert messages are utilized as needed to inform parents of an immediate 
health or safety concern. Principals and staff meet with parents and community members at 
PTO meetings on a monthly basis to discuss among other topics any health and safety 
concerns.  In addition, certified school nurses present health lessons to groups of student or 
to the individual student to address emerging health concerns. 
The East Penn School District’s Home and School Visitor, is a licensed social worker with 
various responsibilities which include: 

 Collaborating with school personnel to identify students who are encountering 

significant barriers to learning and working to link students/families to school and 

community-based resources 

 Serving as liaison between students, parents, teachers, counselors, Director of 

Student Services and community agencies. 

 Providing families with information and assistance to access appropriate 

community-based resources (MH/MR, Medical Assistance, Department of Public Welfare 

etc.) 

 Acting as homeless and migrant student coordinator within the East Penn School 

District in conjunction with the Pennsylvania Department of Education. 

Throughout the Lehigh Valley there are various community resources available for students 

and parents. The community offers resources regarding mental health, community service 
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agencies, welfare, health & wellness, and housing to name a few. Included on the webpage of 

the Home and School Visitor are links to the websites of several critical social service 

agencies.  To access this webpage go to http://new.eastpennsd.org/studentservices/family-

resources/ and  https://new.eastpennsd.org/wp-

content/uploads/2014/01/Community-Resource-Guide.pdf 

for the current resource guide. 

  

Communication of Educational Opportunities 

Communication of Educational Opportunities EEP EEI ML HS 

Course Planning Guides X X X X 

Directing Public to the PDE & Test-related Websites X X X X 

Individual Meetings X X X X 

Letters to Parents/Guardians X X X X 

Local Media Reports X X X X 

Website X X X X 

Meetings with Community, Families and Board of 
Directors 

X X X X 

Mass Phone Calls/Emails/Letters X X X X 

Newsletters X X X X 

Press Releases X X X X 

School Calendar X X X X 

Student Handbook X X X X 

 

Communication of Student Health Needs 

Communication of Student Health Needs EEP EEI ML HS 

Individual Meetings X X X X 

Individual Screening Results X X X X 

Letters to Parents/Guardians   X X X X 

Website X X X X 

Meetings with Community, Families and Board of 
Directors 

X X X X 

Newsletters X X X X 

School Calendar X X X X 

Student Handbook X X X X 

 

Frequency of Communication 

Elementary Education - Primary Level 

 More than once a month 

http://new.eastpennsd.org/studentservices/family-resources/
http://new.eastpennsd.org/studentservices/family-resources/
https://new.eastpennsd.org/wp-content/uploads/2014/01/Community-Resource-Guide.pdf
https://new.eastpennsd.org/wp-content/uploads/2014/01/Community-Resource-Guide.pdf
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Elementary Education - Intermediate Level 

 More than once a month 

Middle Level 

 More than once a month 

High School Level 

 More than once a month 

Collaboration for Interventions 

Describe the collaboration between classroom teachers and individuals providing 
interventions regarding differing student needs and academic progress. 

At the elementary level, there are data team meetings scheduled on a quarterly basis.  At 

these meetings, grade level classroom teachers and academic support assistants who 

implement interventions at that grade level review student assessment data, review each 

student's progress in the intervention program, and determine if the intervention shall 

continue or change.  There is protocol to guide instructional decision making and all 

information is recorded.  

Community Coordination 

Describe how you accomplish coordination with community operated infant and toddler 
centers, as well as preschool early intervention programs. In addition, describe the 
community coordination with the following before or after school programs and services 
for all grade levels, including pre-kindergarten, if offered, through grade 12. 

1. Child care 
2. After school programs 
3. Youth workforce development programs 
4. Tutoring 

1.  There are 23 private child care facilities within the East Penn School District, and the 

district provides transportation for school age students to and from their child care 

provider (located within each school's established boundary).  Before and after school child 

care is offered in six of the district's elementary buildings by nonprofit organizations.  There 

is a 3 and 4-year old Head Start classroom at one of the district's elementary schools, and 

there are approximately 30 private organizations that offer preschool programs throughout 

the district.  The district communicates with all of these organizations, including school age 

child care providers and preschools, regarding the district's operating calendar, 

transportation, and kindergarten registration.  The district hosts a bi-annual meeting with 

local preschool educators to share information regarding the district's kindergarten 

program and kindergarten process and to assist with the transition of children from 
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preschool.  

2. The district offers before or after school programs at the elementary and middle levels to 

provide academic support to students, including either homework support or remediation 

in academic content areas. 

3.  The youth workforce development programs are supported by the district's Chapter 339 

plan that is a School Board approved, PDE required comprehensive, sequential program of 

career education guidance services for kindergarten through twelfth grade.  Chapter 339 

provides connecting services to Lehigh County Career and Technical Institute.  For students 

with disabilities, youth workforce development programs are fulfilled through the Carbon 

Lehigh Intermediate Unit's work based learning programs and through Project Search.  

Preschool Agency Coordination 

Explain how the LEA coordinates with agencies that serve preschool age children with 
disabilities. 

1. Address coordination activities designed to identify and serve children with 
disabilities and the supports and accommodations available to ensure both physical 
and programmatic access. 

2. Address pre-kindergarten programs operated directly by the LEA and those 
operated by community agencies under contract from the LEA. 

3. Describe how the LEA provides for a smooth transition from the home setting and 
any early childhood care or educational setting the students attend, to the school 
setting. 

The coordination of activities begins with East Penn School District's Child Find Process.  The process 

assists with the identification of preschool children with disabilities.  East Penn collaborates with the 

Carbon Lehigh Intermediate Unit #21 to hold early intervention transition meetings for 

preschool children who are identified as receiving early intervention services. Transition 

meetings are held in January and February where parents/guardians sign an “Intent to 

Register” form which will assure that the child has a smooth transition from preschool to 

the district age program.  During the meeting district representatives review the child’s 

current program and discuss the Notice of Transition Process Options.  These options 

include the following:  1. The district can adopt and implement the current preschool IEP as 

the child’s school age IEP.  The school district would then issue a NOREP indicating this 

recommendation.  2. The district can adopt and implement the current preschool IEP with 

revisions.  The district would discuss the proposed revisions to the IEP and then issue a 

NOREP.  3. The district can conduct a re-evaluation consisting of additional testing and a 

review of the existing data prior to developing a new IEP.  The special education programs in the 

East Penn School District provide assistance to students who are evaluated in accordance with Section 

300.530-300.536 of the federal regulations and determined to be eligible for special education services 

defined as follows:  Autism, Deaf-blindness, Deafness, Emotional Disturbance, Hearing Impairment, 

Intellectual Disability, Multiple Disabilities, Orthopedic Impairment, Other Health Impairment, Specific 

Learning Disability, Speech or Language Impairment, Traumatic Brain Injury, Visual Impairment 

including Blindness.  The East Penn School District provides a continuum of placement options in its seven 
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elementary schools which ensure the implementation of the individual program design as specified in the 

student's IEP.  Special education services are provided by certificated special education teachers and trained 

paraprofessionals. The East Penn School District is committed to providing special education services to 

students in their home school whenever possible. Related services and supplementary aids are provided 

throughout every school in the district.  The district provides specialized and concentrated services beyond 

those available in neighborhood schools for students with extraordinary needs. The district has two 

elementary emotional support programs that have a strong behavioral component embedded into each 

student's program, as well as counseling, social skills and direct instruction.  Additional specialized 

programs include the district's four elementary autistic support programs that provide only evidence-based 

interventions for students with autism. 

  

Materials and Resources 

Description of Materials and Resources 

Elementary Education-Primary Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to level 
and demonstrates relationships among fundamental concepts and skills 

Developing 

A robust supply of high quality aligned instructional materials and 
resources available 

Developing 

Accessibility for students and teachers is effective and efficient Developing 

Differentiated and equitably allocated to accommodate diverse levels of 
student motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

This narrative is empty. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

This narrative is empty. 

Elementary Education-Intermediate Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to level 
and demonstrates relationships among fundamental concepts and skills 

Developing 

A robust supply of high quality aligned instructional materials and 
resources available 

Developing 

Accessibility for students and teachers is effective and efficient Developing 

Differentiated and equitably allocated to accommodate diverse levels of 
student motivation, performance and educational needs 

Developing 
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Provide explanation for processes used to ensure Accomplishment. 

This narrative is empty. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

This narrative is empty. 

Middle Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to level 
and demonstrates relationships among fundamental concepts and skills 

Developing 

A robust supply of high quality aligned instructional materials and 
resources available 

Needs 
Improvement 

Accessibility for students and teachers is effective and efficient 
Needs 

Improvement 

Differentiated and equitably allocated to accommodate diverse levels of 
student motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

This narrative is empty. 

 

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

The district plans to leverage technology to provide teacher and student access to high 
quality, differentiated instructional materials and resources.   

High School Level 

Material and Resources Characteristics Status 

Aligned and supportive of academic standards, progresses level to level 
and demonstrates relationships among fundamental concepts and skills 

Developing 

A robust supply of high quality aligned instructional materials and 
resources available 

Needs 
Improvement 

Accessibility for students and teachers is effective and efficient 
Needs 

Improvement 

Differentiated and equitably allocated to accommodate diverse levels of 
student motivation, performance and educational needs 

Developing 

 
Provide explanation for processes used to ensure Accomplishment. 

This narrative is empty. 
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Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA 
plans to address their incorporation: 

The district plans to leverage technology to provide teacher and student access to high 
quality, differentiated instructional materials and resources.  

SAS Incorporation 

Elementary Education-Primary Level 

Standards Status 

Arts and Humanities Not Applicable 

Career Education and Work Not Applicable 

Civics and Government Not Applicable 

PA Core Standards: English Language Arts 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: Mathematics 

Implemented in 
50% or more of 

district 
classrooms 

Economics Not Applicable 

Environment and Ecology Not Applicable 

Family and Consumer Sciences Not Applicable 

Geography Not answered 

Health, Safety and Physical Education 

Implemented in 
50% or more of 

district 
classrooms 

History Not Applicable 

Science and Technology and Engineering Education 

Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Math Not Applicable 

Alternate Academic Content Standards for Reading Not Applicable 

American School Counselor Association for Students 

Implemented in 
50% or more of 

district 
classrooms 

Early Childhood Education Not Applicable 

English Language Proficiency 
Implemented in 
50% or more of 

district 
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classrooms 

Interpersonal Skills Not Applicable 

School Climate Not Applicable 

 
Further explanation for columns selected  

The materials and resources section of the SAS for the primary level is not fully populated 
and has minimal applicable resources.  

Elementary Education-Intermediate Level 

Standards Status 

Arts and Humanities Not Applicable 

Career Education and Work Not Applicable 

Civics and Government Not Applicable 

PA Core Standards: English Language Arts 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: Mathematics 

Implemented in 
50% or more of 

district 
classrooms 

Economics Not Applicable 

Environment and Ecology Not Applicable 

Family and Consumer Sciences Not Applicable 

Geography Not Applicable 

Health, Safety and Physical Education 

Implemented in 
50% or more of 

district 
classrooms 

History Not Applicable 

Science and Technology and Engineering Education 

Implemented in 
50% or more of 

district 
classrooms 

Alternate Academic Content Standards for Math Not Applicable 

Alternate Academic Content Standards for Reading Not Applicable 

American School Counselor Association for Students 

Implemented in 
50% or more of 

district 
classrooms 

English Language Proficiency 
Implemented in 
50% or more of 

district 
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classrooms 

Interpersonal Skills Not Applicable 

School Climate Not Applicable 

 
Further explanation for columns selected  

SAS is used when applicable 

Middle Level 

Standards Status 

Arts and Humanities Not Applicable 

Career Education and Work 

Implemented in 
less than 50% of 

district 
classrooms 

Civics and Government Not Applicable 

PA Core Standards: English Language Arts 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Mathematics 

Implemented in 
50% or more of 

district 
classrooms 

Economics Not Applicable 

Environment and Ecology 

Implemented in 
less than 50% of 

district 
classrooms 

Family and Consumer Sciences 

Implemented in 
less than 50% of 

district 
classrooms 

Geography 

Implemented in 
less than 50% of 

district 
classrooms 

Health, Safety and Physical Education 

Implemented in 
less than 50% of 

district 
classrooms 

History 

Implemented in 
less than 50% of 

district 
classrooms 
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Science and Technology and Engineering Education 

Implemented in 
less than 50% of 

district 
classrooms 

Alternate Academic Content Standards for Math Not Applicable 

Alternate Academic Content Standards for Reading Not Applicable 

American School Counselor Association for Students Not Applicable 

English Language Proficiency 

Implemented in 
less than 50% of 

district 
classrooms 

Interpersonal Skills Not Applicable 

School Climate Not Applicable 

World Language Not Applicable 

 
Further explanation for columns selected  

SAS is utilized when applicable 

High School Level 

Standards Status 

Arts and Humanities Not answered 

Career Education and Work 

Implemented in 
50% or more of 

district 
classrooms 

Civics and Government 

Implemented in 
less than 50% of 

district 
classrooms 

PA Core Standards: English Language Arts 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Literacy in History/Social Studies, Science and 
Technical Subjects 

Implemented in 
50% or more of 

district 
classrooms 

PA Core Standards: Mathematics 

Implemented in 
50% or more of 

district 
classrooms 

Economics Not Applicable 

Environment and Ecology 

Implemented in 
less than 50% of 

district 
classrooms 

Family and Consumer Sciences Implemented in 
less than 50% of 



46 

district 
classrooms 

Geography 

Implemented in 
less than 50% of 

district 
classrooms 

Health, Safety and Physical Education 

Implemented in 
50% or more of 

district 
classrooms 

History 

Implemented in 
less than 50% of 

district 
classrooms 

Science and Technology and Engineering Education Not Applicable 

Alternate Academic Content Standards for Math Not Applicable 

Alternate Academic Content Standards for Reading Not Applicable 

American School Counselor Association for Students Not Applicable 

English Language Proficiency 

Implemented in 
less than 50% of 

district 
classrooms 

Interpersonal Skills Not Applicable 

School Climate Not Applicable 

World Language 
Full 

Implementation 

 
Further explanation for columns selected  

SAS is utilized when applicable 

Early Warning System 

 

The free PA Educator Dashboard Early Warning System and Intervention Catalog (PA 
EWS/IC) utilizes the metrics of Attendance, Behavior and Course grades to identify students 
who may be on a path to dropping out of school. Please indicate your selection of the 
following options. 

Not answered 
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Professional Education 

Characteristics 

District’s Professional Education Characteristics EEP EEI ML HS 

Enhances the educator’s content knowledge in the 
area of the educator’s certification or assignment. 

X X X X 

Increases the educator’s teaching skills based on 
effective practice research, with attention given to 
interventions for struggling students. 

X X X X 

Increases the educator's teaching skills based on 
effective practice research, with attention given to 
interventions for gifted students. 

X X X X 

Provides educators with a variety of classroom-based 
assessment skills and the skills needed to analyze and 
use data in instructional decision making. 

X X X X 

Empowers educators to work effectively with parents 
and community partners. 

X X X X 

 

District’s Professional Education Characteristics EEP EEI ML HS 

Provides the knowledge and skills to think and plan 
strategically, ensuring that assessments, curriculum, 
instruction, staff professional education, teaching 
materials and interventions for struggling students 
are aligned to each other, as well as to Pennsylvania’s 
academic standards. 

X X X X 

Provides the knowledge and skills to think and plan 
strategically, ensuring that assessments, curriculum, 
instruction, staff professional education, teaching 
materials and interventions for gifted students are 
aligned to each other, as well as to Pennsylvania's 
academic standards. 

X X X X 

Provides leaders with the ability to access and use 
appropriate data to inform decision making. 

X X X X 

Empowers leaders to create a culture of teaching and 
learning, with an emphasis on learning. 

X X X X 

Instructs the leader in managing resources for 
effective results. 

X X X X 

 
Provide brief explanation of your process for ensuring these selected characteristics. 

The EPSD process for designing professional development for both teachers and leaders is 
strikingly similar.  The professional development process at EPSD engages teachers in 
learning opportunities that are supportive, job-embedded, instructionally-focused, 
collaborative, and ongoing. The professional development for instructional leaders at EPSD 
has identical characteristics.  In both cases, standards aligned curriculum, instruction, and 
assessment is at the center of the professional development.  Data and feedback is used to 
inform decision making about all aspects of teaching and learning. 
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Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

All strategies are implemented districtwide. 

Educator Discipline Act 126, 71 

Provides educators with mandated reporter training, totaling 3 hours, every 5 years as 
outlined in Act 126. 

Questions 

The LEA has conducted the required training on: 

8/31/2014  

 
Provides educators with four (4) hours of professional development in youth suicide 
awareness and prevention every five (5) years for professional educators in grades six 
through twelve as outlined in Act 71. 

Questions 

The LEA has conducted the training on: 

10/31/2016  

 
Provides educators with four (4) hours of professional development every five (5) years for 
professional educators that are teaching the curriculum in which the Child Exploitation 
Awareness Education program is incorporated as outlined in Act 71. 

Questions 

The LEA has conducted the training on: 

10/31/2016  

 

Strategies Ensuring Fidelity 

Checked answers 

 Professional Development activities are based upon detailed needs assessments that 
utilize student assessment results to target instructional areas that need strengthening. 

 Using disaggregated student data to determine educators’ learning priorities. 

 Professional Development activities are based upon detailed needs assessments that 
utilize student assessment results to target curricular areas that need further 
alignment. 

 Professional Development activities are developed that support implementation of 
strategies identified in your action plan. 

 Clear expectations in terms of teacher practice are identified for staff implementation. 
 An implementation evaluation is created, based upon specific expectations related to 

changes in teacher practice, which is used to validate the overall effectiveness of the 
professional development initiative. 



49 

 Every Professional development initiative includes components that provide ongoing 
support to teachers regarding implementation. 

 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom 
observations). 

 Professional Education is evaluated to show its impact on teaching practices and 
student learning. 

Unchecked answers 

 The LEA has a systemic process that is used to validate whether or not providers have 
the capacity to present quality professional development. 

 Administrators participate fully in all professional development sessions targeted for 
their faculties. 

Provide brief explanation of your process for ensuring these selected characteristics. 

Through informal and formal observations, Instructional Rounds, analysis of student data, 
and building wide focus on fundamental instructional practices, the district continues to 
work with both instructional leaders and professional staff to improve EPSD's processes 
and meet students' needs. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

 Validation of presenters for professional development is completed informally 

through a conversation in which district needs are shared and it is determined whether the 

provider(s) can meet the professional development needs of the district 

 Administrators participate in selected, high-priority, building based professional 

development sessions; administrators, at times, are the facilitators for those sessions 

 

Induction Program 

Checked answers 

 Inductees will know, understand and implement instructional practices validated by 

the LEA as known to improve student achievement. 

 Inductees will assign challenging work to diverse student populations. 

 Inductees will know the basic details and expectations related to LEA-wide 

initiatives, practices, policies and procedures. 

 Inductees will know the basic details and expectations related to school initiatives, 

practices and procedures. 
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 Inductees will be able to access state curriculum frameworks and focus lesson 

design on leading students to mastery of all state academic standards, assessment 

anchors and  eligible content (where appropriate) identified in the LEA's curricula. 

 Inductees will effectively navigate the Standards Aligned System website. 

 Inductees will know and apply LEA endorsed classroom management strategies. 

 Inductees will know and utilize school/LEA resources that are available to assist 

students in crisis. 

 Inductees will take advantage of opportunities to engage personally with other 

members of the faculty in order to develop a sense of collegiality and camaraderie. 

Unchecked answers 

 None. 

Provide brief explanation of your process for ensuring these selected characteristics. 

The overall goal of the New Teacher Induction Program is to provide support, 
encouragement, and professional development for transitioning the new teacher or 
educational specialist into the learning community. Inductees participate in a two year 
program comprised of monthly group sessions, online collaboration, and weekly mentor 
meetings. Monthly sessions address school initiatives, practices and procedures. Specific 
topics include: Working with the ESL Population, "Special Education Laws and 504 
Agreements," "Safe Schools," and "Understanding our Data Warehouse, PerformancePLUS." 
Mentors coach inductees in lesson design, classroom management strategies and navigating 
the Standards Aligned System website. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

All strategies are implemented 

Needs of Inductees 

Checked answers 

 Frequent observations of inductee instructional practice by a coach or mentor to 

identify needs. 

 Frequent observations of inductee instructional practice by supervisor to identify 

needs. 

 Regular meetings with mentors or coaches to reflect upon instructional practice to 

identify needs. 

 Student PSSA data. 
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 Standardized student assessment data other than the PSSA. 

 Classroom assessment data (Formative & Summative). 

 Inductee survey (local, intermediate units and national level). 

 Review of inductee lesson plans. 

 Submission of inductee portfolio. 

 Knowledge of successful research-based instructional models. 

 Information collected from previous induction programs (e.g., program evaluations 

and second-year teacher interviews). 

Unchecked answers 

 Review of written reports summarizing instructional activity. 

Provide brief explanation of your process for ensuring these selected characteristics. 

Inductees are formally observed by their direct supervisor four times per year. Mentors 
observe inductees a minimum of two times during the year. Mentors review lesson plans at 
weekly meetings and assist inductees with implementing effective instructional practices. 
Inductees also participate in Data Analysis meetings with grade level colleagues at the 
elementary level, and team planning meetings at the middle level. Inductees, along with 
mentors, analyze student data to determine future instructional needs of students. 
Inductees complete a mid-year needs assessment/reflection as well as an end-of-year 
reflection. 

 

Provide a brief explanation for strategies not selected and your plan to address their 
incorporation. 

While inductees and mentors meet to discuss instructional practices, lessons plans, and 
lesson outcomes regularly, there is no requirement to submit a written report that 
summarizes instructional activity. 

Mentor Characteristics 

Checked answers 

 Pool of possible mentors is comprised of teachers with outstanding work performance. 

 Potential mentors have similar certifications and assignments. 

 Potential mentors must model continuous learning and reflection. 

 Potential mentors must have knowledge of LEA policies, procedures and resources. 
 Potential mentors must have demonstrated ability to work effectively with students and 

other adults. 

 Potential mentors must be willing to accept additional responsibility. 

 Mentors must complete mentor training or have previous related experience (e.g., 
purpose of induction program and role of mentor, communication and listening skills, 
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coaching and conferencing skills, problem-solving skills and knowledge of adult learning 
and development). 

 Mentors and inductees must have compatible schedules so that they can meet 
regularly. 

Unchecked answers 

 None. 

Provide brief explanation of your process for ensuring these selected characteristics. 

Building administrators select mentors who display outstanding work performance and 
share compatible schedules so that collaboration can occur. Mentors share similar work 
assignments and are lifelong learners who model reflective practice. Central Office 
administration provides professional development to mentors as well as a mentoring 
handbook to promote a successful mentor/inductee working relationship. 

 

Provide brief explanation for characteristics not selected and how you plan to address their 
incorporation. 

All strategies are implemented 

Induction Program Timeline 

Topics 

A
u
g
-
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t
-
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c
-
J
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-
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r 

A
p
r
-
M
a
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Jun-Jul 

Code of Professional Practice and 
Conduct for Educators 

X      

Assessments X      

Best Instructional Practices X X     

Safe and Supportive Schools    X   

Standards X      

Curriculum X      

Instruction X      

Accommodations and Adaptations for diverse learners X      

Data informed decision making  X     

Materials and Resources for Instruction X X X X X  

 
If necessary, provide further explanation. 

This narrative is empty. 

Monitoring and Evaluating the Induction Program 
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Identify the procedures for monitoring and evaluating the Induction program. 

The Office of Curriculum and Instruction collects data regarding the effectiveness of the 
Induction program through the following means:  survey completed by inductees; survey 
completed by mentors; oral feedback from building administrators; and oral feedback from 
district administrators.  This feedback is summarized and the results guide changes to the 
Induction program for the next school year.  

Recording Process 

Identify the recording process for inductee participation and program completion. (Check 
all that apply)Checked answers 

 Mentor documents his/her inductee's involvement in the program. 

 A designated administrator receives, evaluates and archives all mentor records. 

 School/LEA maintains accurate records of program completion and provide a 

certificate or statement of completion to each inductee who has completed the 

program. 

 LEA administrator receives, tallies, and archives all LEA mentor records. 

 Completion is verified by the LEA Chief Executive Officer on the Application for 

Level 2 Certification. 

Unchecked answers 

None. 

Special Education 

Special Education Students 

Total students identified: 1425 

Identification Method 

Identify the District's method for identifying students with specific learning disabilities. 

The East Penn School District follows federal and state regulatory guidelines for assessing 

students for specific learning disabilities. For students in grades kindergarten through fifth, 

the district has a universal screening process that takes place three times per year. For 

those students who are not meeting benchmark grade-level indicators, research-based 

interventions are provided in order to address the area of the deficit through a Multi-tiered 

System of Supports (MTSS) process.  Multi-Tiered System of Supports (MTSS) is defined as a 

comprehensive system of supports that includes standards-aligned, culturally responsive 
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and high-quality core instruction, universal screening, data-based decision-making and tier 

leveled interventions. For those students who are receiving interventions, a strategic 

progress monitoring system is provided to measure growth in the regular education 

curriculum.  

Each elementary and middle school has an Instructional Support Team.  These teams 

function with a degree of formality and assist teachers in meeting the needs of those 

students who are having learning, social/emotional and/or behavioral difficulties.  Data 

team meetings are held on a regular basis to review and analyze universal screening data, 

state assessment data, and classroom data in order to determine the areas of deficit and to 

align the appropriate interventions to the areas of deficit.  As a result of data team meetings, 

action plans are developed with specific strategies that are implemented and monitored for 

individual students.  Over a specified period of time, if the action plan is unsuccessful and 

regular educational resources have been exhausted, the Instructional Support Team makes 

a referral for a multidisciplinary evaluation.  This referral begins the process for 

identification of exceptional students.  

At the high school level, students who are not making academic progress are referred to the 

school psychologist. The psychologist conducts a record review and confers with the school 

counselor, parents, and other school personnel to determine the student’s current level of 

functioning. The outcome of this process may be any of the following: 

Adjustments to instruction or scheduling within the regular education program 

Referral to outside agencies for counseling, behavioral, or other community resources 

Convening a 504 Accommodation Plan team meeting 

Generation of multidisciplinary evaluation referral 

The East Penn School District uses a Discrepancy Model in the initial evaluation of a 

"thought to be" exceptional student for the identification of a specific learning disability 

(SLD) or the re-evaluation of students who currently are identified with an SLD.  The SLD 

identification for the Discrepancy Model is "...a process that examines whether a student 

exhibits a pattern of strengths and weaknesses, relative to intellectual ability as defined by a 

severe discrepancy between ability and achievement (Discrepancy Model) or relative to age 

or grade." (§14.125[a][2][ii]).   The evaluation process is designed to assess the needs of the 

child and may consist of developmental, educational, and psychological components.  This 

information is gathered by parents, teachers, specialists, professional support staff and 

related services providers which may include a speech therapist, physical therapist, vision 

therapist, hearing therapist, orientation and mobility therapist, nurse, and/or occupational 

therapist.  Additional assessments may include but are not limited to assessments or rating 

scales for social and emotional behavior, executive functioning, adaptive skills, short-

term/working memory, phonetic skills, or language/vocabulary skill development.   The 

results of the formal assessments along with parent and teacher input, observations, 

progress reports and response to a tiered level of interventions, if applicable, are solidified 

and incorporated into the evaluation or reevaluation report. 
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The evaluation report brings together all information and findings concerning the 

educational, functional, and social-emotional/behavioral needs and strengths of the 

student. The evaluation report makes recommendations as to whether the student is 

exceptional and makes suggestions regarding appropriate accommodations, curriculum, 

and/or specially designed instruction. Eligibility recommendations are based on the 

documentation of a significant discrepancy between cognitive ability and academic 

achievement that is consistent with multiple pieces of performance data or if the student 

exhibits pattern of strengths and weaknesses in performance, achievement or both relative 

to age, standards or intellectual development as documented over multiple pieces of data 

that provides evidence that the student is not meeting age or grade-level expectations 

within identified area(s) when Specific Learning Disability determination factors  are 

considered.  The identification process for a Specific Learning Disability includes the 

exclusionary factors of vision, hearing, or motor problems, emotional disturbance, 

environmental, intellectual disability, socioeconomic status, lack of instruction, cultural 

factors, an inadequate rate of improvement or limited English proficiency.  Team members 

have an equal opportunity to provide information to the multidisciplinary team process, 

agree or disagree with the recommendations and submit a dissenting opinion to be included 

in the multidisciplinary team evaluation report.  The multidisciplinary team forwards the 

results of the evaluation report to the individual educational planning team and the 

Individual Educational Program (IEP) is developed to provide instructional goals, specially 

designed instruction and the related services as outlined in the evaluation report in 

accordance with the student's educational placement. 

   

Enrollment 

Review the Enrollment Difference Status. If necessary, describe how your district plans to 
address any significant disproportionalities. 

The data is publicly available via the PennData website. You can view your most recent 
report. The link is: 
https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx 

The special education enrollment for the East Penn School District has been increasing since 

the 2009-2010 school year. The three disability categories that have been consistently 

above the State average over the past six years are Autism, Speech and Language 

Impairment and Other Health Impairment.  

School Year Special Education  

Enrollment 

EPSD 

Total Enrollment 

Percentage of Students with Disabilities 

2009-2010 982 8,258 11.9% 

https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx
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2010-2011 1,038 8,280 12.5% 

2011-2012 1,064 8,257 12.9% 

2012-2013 1,094 8,422 13.0% 

2013-2014 1,149 8,342 13.8% 

2014-2015 1,156 8,364 13.8% 

2015-2016 1,217 8,334 14.6% 

2016-2017 1,322 8,090 16.3% 

2017-2018 1,425 8,164 17.5% 

  

A six-year analysis of the percent of special education enrollment in the disability category 

of autism indicates that the East Penn School District trends above the State percentage. The 

increase in the disability category of autism can be attributed to the increase in enrollment 

of students transitioning from early intervention programs to school age programs and new 

student enrollments for those students moving into the school district. The district ensures 

that a full and individual multidisciplinary evaluation is conducted for each child being 

considered for special education and related services under IDEA. In conducting the 

evaluation, the district uses a variety of assessment tools, including information from the 

parent, and does not use a single measure as the sole criterion when determining eligibility 

under the disability category of autism. 

  

School Year 

Percentage 

Autism 

EPSD 

Percentage 

Autism 

State 

2011-12 9.0% 7.9% 

2012-13 10.3% 8.6% 

2013-14 11.2% 9.4% 

2014-15 12.3% 9.9% 

2015-16 11.6% 10.3% 

2016-17 12.3% 10.7% 

2017-18 12.2% TBD 
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For the 2011-12 school year, the percent of special education enrollment by disability for autism 

was 9.0%.  This is over the State percentage by 1.1%.  There were 105 students enrolled under 

the disability category of autism for the 2011-12 school year. (Pennsylvania State Data Center) 

For the 2012-13 school year, the percent of special education enrollment by disability for autism 

was 10.3%.  This is over the State percentage by 1.7%.  There were 117 students enrolled under 

the disability category of autism for the 2012-13 school year.  (Pennsylvania State Data Center) 

For the 2013-14 school year, the percent of special education enrollment by disability for autism 

was 11.2%. This is over the State percentage by 1.8%.  There were 137 students enrolled under 

the disability category of autism for the 2013-14 school year. (Pennsylvania State Data Center) 

For the 2014-15 school year, the percent of special education enrollment by disability for autism 

was 12.3%. This is over the State percentage by 2.4%.  There were 152 students enrolled under 

the disability category of autism for the 2014-15 school year.  (Pennsylvania State Data Center) 

For the 2015-16 school year, the percent of special education enrollment by disability for autism 

was 11.6%. This is over the State percentage by 1.3%.  There were 151 students enrolled under 

the disability category of autism for the 2015-16 school year.  (Pennsylvania State Data Center) 

For the 2016-17 school year, the percent of special education enrollment by disability for autism 

was 12.3%. This is over the State percentage by 1.6%.  There were 171 students enrolled under 

the disability category of autism for the 2016-17 school year.  (Pennsylvania State Data Center) 

For the 2017-18 school year, the percent of special education enrollment by disability for autism 

was 12.2%. As of the December 1, 2017 Child Count, there were 173 students enrolled under 

the disability category of autism for the 2017-18 school year. (Pennsylvania State Data Center) 

A six-year analysis of the percent of special education enrollment in the disability category 

of Speech and Language Impairment indicates that the East Penn School District has 

presented above the State percentage for the past five years. Over the last three years, the 

percentage of students enrolled in the disability category of Speech and Language 

Impairment has decreased slightly. 

School Year 

Percentage 

Speech and Language 

EPSD 

Percentage 

Speech and Language 

State 

2011-12 26.2% 16.2% 

2012-13 24.3% 16.0% 

2013-14 23.3% 15.8% 

2014-15 20.2% 15.4% 
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2015-16 17.3% 15.0% 

2016-17 16.9% 14.7% 

2017-18 16.7% TBD 

  

For the 2011-12 school year, the percent of special education enrollment by disability for Speech 

and Language was 26.2.0%.  This is over the State percentage by 10%.  There were 342 students 

enrolled under the disability category of autism for the 2011-12 school year. (Pennsylvania State 

Data Center) 

For the 2012-13 school year, the percent of special education enrollment by disability for Speech 

and Language was 24.3%.  This is over the State percentage by 8.3%.  There were 335 students 

enrolled under the disability category of Speech and Language for the 2012-13 school year. 

 (Pennsylvania State Data Center) 

For the 2013-14 school year, the percent of special education enrollment by disability for Speech 

and Language was 23.3%. This is over the State percentage by 7.5%.  There were 318 students 

enrolled under the disability category of Speech and Language for the 2013-14 school year. 

(Pennsylvania State Data Center) 

For the 2014-15 school year, the percent of special education enrollment by disability for Speech 

and Language was 20.2%. This is over the State percentage by 4.8%.  There were 280 students 

enrolled under the disability category of Speech and Language for the 2014-15 school year. 

  (Pennsylvania State Data Center) 

For the 2015-16 school year, the percent of special education enrollment by disability for Speech 

and Language was 17.3%. This is over the State percentage by 2.3%.  There were 278 students 

enrolled under the disability category of Speech and Language for the 2015-16 school year. 

 (Pennsylvania State Data Center) 

For the 2016-17 school year, the percent of special education enrollment by disability for Speech 

and Language was 16.9%. This is over the State percentage by 2.2%.  There were 306 students 

enrolled under the disability category of Speech and Language for the 2016-17 school year. 

 (Pennsylvania State Data Center) 

For the 2017-18 school year, the percent of special education enrollment by disability for Speech 

and Language was 16.7%. As of the December 1, 2017 Child Count, there were 238 students 

enrolled under the disability category of Speech and Language.  (Pennsylvania State Data 

Center) 

  

A six-year analysis of the percent of special education enrollment in the disability category 

of Other Health Impairment indicates that the East Penn School District has presented 

above the State percentage for the past five years.  
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School Year 

Percentage 

Other Health 

Impairment 

EPSD 

Percentage Other Health Impairment 

State 

2011-12 9.6% 10.1% 

2012-13 11.7% 11.2% 

2013-14 14.2% 12.3% 

2014-15 17.1% 13.2% 

2015-16 18.7% 14.1% 

2016-17 19.1% 14.9% 

2017-18 21.0% TBD 

  

For the 2011-12 school year, the percent of special education enrollment by disability for Other 

Health Impairment was 9.6%.  This is under the State percentage by .5%.  There were 104 

students enrolled under the disability category of autism for the 2011-12 school year. 

(Pennsylvania State Data Center) 

For the 2012-13 school year, the percent of special education enrollment by disability for Other 

Health Impairment was 11.7%.  This is over the State percentage by .5%.  There were 132 

students enrolled under the disability category of Other Health Impairment for the 2012-13 

school year.  (Pennsylvania State Data Center) 

For the 2013-14 school year, the percent of special education enrollment by disability for Other 

Health Impairment was 14.2%. This is over the State percentage by 1.9%.  There were 167 

students enrolled under the disability category of Other Health Impairment for the 2013-14 

school year. (Pennsylvania State Data Center) 

For the 2014-15 school year, the percent of special education enrollment by disability for Other 

Health Impairment was 17.1%. This is over the State percentage by 3.9%.  There were 199 

students enrolled under the disability category of Other Health Impairment for the 2014-15 

school year.   (Pennsylvania State Data Center) 

For the 2015-16 school year, the percent of special education enrollment by disability for Other 

Health Impairment Speech and Language was 18.7%. This is over the State percentage by 4.6%. 

 There were 230 students enrolled under the disability category of Other Health Impairment for 

the 2015-16 school year.  (Pennsylvania State Data Center) 

For the 2016-17 school year, the percent of special education enrollment by disability for Other 

Health Impairment was 19.1%. This is over the State percentage by 4.2%.  There were 256 
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students enrolled under the disability category of Other Health Impairment for the 2016-17 

school year.   (Pennsylvania State Data Center) 

For the 2017-18 school year, the percent of special education enrollment by disability for  Other 

Health Impairment is 21.0%. As of the December 1, 2017 Child Count, there were 299 students 

enrolled under the disability category of Other Health Impairment.  (Pennsylvania State Data 

Center) 

  

When assessing students for special education eligibility, the East Penn School District will use 

assessment measures in the student’s native language or other modes of communication.  A 

variety of assessment tools and strategies will be used to gather relevant functional and 

developmental information on a student; this will include information related to enabling a 

student to be involved in and progress in the general education curriculum, or to participate in 

developmentally appropriate activities. The assessment instruments will be validated for the 

purpose for which they are used and administered by trained personnel in accordance with the 

instructions provided by their producer.   Any measure (norm-referenced, criterion-referenced, 

or systematic observation), administered by qualified personnel, will be used to assist in 

determining whether the student meets the criteria and has a disability under the disability 

category of Speech and Language Impairment, Autism, or Other Health Impairment.  

  

Non-Resident Students Oversight 

1. How does the District meet its obligation under Section 1306 of the Public School 
Code as the host District at each location? 

2. How does the District ensure that students are receiving a free appropriate public 
education (FAPE) in the least restrictive environment (LRE)? 

3. What problems or barriers exist which limit the District's ability to meet its 
obligations under Section 1306 of the Public School Code? 

Under Section 1306 of the Pennsylvania School Code, the East Penn School District is 

considered a host school district, the school district where the children’s institution is 

physically located. East Penn School District is required to allow a nonresident student in a 

children's institution to attend the public schools in the district until the student receives a 

diploma or completes the school term in which they turn 21. Children's institutions include, 

among other residential settings, residential treatment facilities, licensed shelters, group 

homes, drug and alcohol treatment centers, and detention homes. (22 PA Code Section 

11.18) As a host district we are responsible for providing the educational program for 

students, including students with disabilities who are placed in that facility, and for 

ensuring the provision of a Free Appropriate Public Education (FAPE) for eligible children 

with Individualized Education Programs (IEPs) in accordance with the Individuals with 

Disabilities Education Act (IDEA) and for “qualified handicapped students” with Service 

Agreements in accordance with Section 504 of the Rehabilitation Act of 1973 and 22 PA 
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Code Chapter 15.  

  

The East Penn School District follows the established policies and procedures as set forth 

in Purdon's Statute 24 P.S. Section 13-1308 in order adhere to the residency requirements 

for meeting the needs of students who are considered 1306 students. As a host school 

district, our obligations are met by providing those students who reside in institutions and 

therapeutic foster care, and who are eligible for special education services with an 

appropriate individualized educational program that is consistent with federal regulations 

and Chapter 14 Pennsylvania regulations and standards.  

  

The District ensures that a 1306 student identified with a disability receives a free and 

appropriate public education in the least restrictive environment by participating in IEP 

team meetings in order to make decisions with regard to programming, the development of 

IEP goals and objectives, behavioral interventions, and educational placement.  The East 

Penn School District works collaboratively with the resident school district in order to 

develop each student's educational programming and placement.   

  

The District has a central registration procedure in place that assists with processing the 

required paperwork for 1306 students. One barrier that sometimes exists during 

registration is that the prior district fails to send the most recent evaluation report and IEP 

to the school district.  After registration, the special education department and the 

appropriate level special education supervisor receives notification of the 1306 enrollment. 

  The district works collaboratively with outside agencies and school districts in order to 

secure the necessary documentation so that all 1306 students residing within the East Penn 

School District are ensured the same opportunity for FAPE and LRE as resident students.  

Students displaced by natural disasters are now categorized through PDE with a homeless 

status, thus providing students all the rights which come from such classification. 

Under the ESSA requirements the district follows the Best Interest Determinations to 

provide the following assurances: 

 Children in foster care enroll or remain in the school of origin unless there is a 

determination that it is not in his or her best interest to attend the school of origin. 

 The best interest determination must be based on all relevant factors, including: 1) 

Appropriateness of the current educational setting and 2) Proximity to the school in which 

the child is enrolled at the time of placement. 

  

  

Incarcerated Students Oversight 

Describe the system of oversight the District would implement to ensure that all 
incarcerated students who may be eligible for special education are located, identified, 
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evaluated and when deemed eligible, are offered a free appropriate public education 
(FAPE). 

The East Penn School District collaborates with juvenile corrections institutions for those 

students who are incarcerated and eligible for special education services.  Students have 

been placed at the following facilities: Abraxas, Lehigh County Detention Center, Lehigh 

County Prison, Berks County Prison, or the Youth Forestry Camp. All students with 

disabilities or students who are thought to be exceptional receive a free and appropriate 

public education through individualized educational services in order to meet their needs. 

 The school district's central office personnel, home school visitor, guidance counselors, 

supervisors of special education, principals, and assistant principals share educational 

records of specific students as deemed appropriate. The guidance counselor, supervisor and 

director of special education act as liaisons with juvenile probation officers and consult with 

agencies designated by each facility to locate, identify, and evaluate students.  

Least Restrictive Environment 

1. Describe the District procedures, which ensure that, to the maximum extent 
appropriate, children with disabilities, including those in private institutions, are 
educated with non-disabled children, and that removal from the regular education 
environment only occurs when education in that setting with supplementary aids 
and services, cannot be achieved satisfactorily. 

2. Describe how the District is replicating successful programs, evidence-based 
models, and other PDE sponsored initiatives to enhance or expand the continuum of 
supports/services and education placement options available within the District to 
support students with disabilities access the general education curriculum in the 
least restrictive environment (LRE). (Provide information describing the manner in 
which the District utilizes site-based training, consultation and technical assistance 
opportunities available through PDE/PaTTAN, or other public or private agencies.) 

3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5 
section - Educational Environments. Also discuss the number of students placed out 
of the district and how those placements were determined to assure that LRE 
requirements are met. 

The goal of the East Penn School District is to consider the placement of every student in the 

general education setting with their peers before considering any non-inclusive 

environment or separate educational setting.  The East Penn School District special 

education personnel have been trained to use the Supplementary Aids and Services (SaS) 

Toolkit which is a process that guides school teams through steps that lead to the 

identification of services and supports to enable a student with a disability to learn and 

succeed within general education classroom settings.  The East Penn School District uses a 

philosophy that is consistent with the Least Restrictive Environment (LRE) principle of the 

Individuals with Disability Education Act (IDEA) and we consider a full array of 

supplementary aids and services that make it possible for students with disabilities to be 

included in general education classrooms, non-academic, and extracurricular activities. 

Approximately 200 special and regular education teachers received training on how to 
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implement supplementary aids and services consideration tools as a structured method to 

analyze the instructional, physical, and social environment of a general education classroom 

from the perspective of an individual student.  The intended outcome of this training was to 

enhance participation and learning for a student with a disability in the general education 

classroom.  

In the area of autism, the East Penn School District is dedicated to providing services within 

the Least Restrictive Environment (LRE) for all students on the autism spectrum.  Autism 

Spectrum Disorders (ASDs) are a group of complex neurological developmental disabilities 

that are characterized by problems with communication, social interaction, and patterns of 

interest and behavior.  Symptoms of autism may range from mild to severe.  Autism 

Spectrum Disorders affect all social classes, races, and ethnic groups.  Autism Spectrum 

Disorders affect about 1 in 68 children according to estimates from the Center for Disease 

Control and Prevention (CDC) Autism and Developmental Disabilities Monitoring (ADDM). 

According to the CDC Autism Spectrum Disorder is about 4.5 times more common among 

boys (1 in 42) than among girls (1 in 189). 

Each East Penn School District autistic support classroom teacher collaborates with the 

Pennsylvania Training and Technical Assistance Network (PaTTAN) as well as, the PaTTAN 

Autism Initiative, Applied Behavior Analysis Supports grant project funded through the 

Pennsylvania Department of Education, Bureau of Special Education. Within the East Penn 

School District, students requiring the most significant level of intervention including a 

highly supportive learning environment, supplemental interventions, highly trained staff, 

and specially designed instruction receive services within district operated autism support 

programs. The East Penn School District currently operates ten autism classrooms across 

the continuum of education from kindergarten through twelfth grade. There are four 

autistic support classrooms located at Wescosville Elementary School, two autistic support 

classrooms located at Howard A. Eyer Middle School, and four autistic support classrooms 

located at Emmaus High School. The continuum of services for autistic support in grades K-

12 has programmed for 153 students during the 2016-2017.   Families of students with a 

diagnosis of autism are included in all aspects of the child's services, beginning with the 

initial evaluation and the development of the Individualized Educational Program (IEP), as 

well as ongoing progress monitoring.  In order to meet the needs of our students with 

autism, the East Penn School District provides psychological services, social skills, work-

based learning, community-based instruction, orientation/mobility, physical therapy and 

speech pathology services, behavior support, occupational therapy, physical therapy, 

and/or vocational transition services. 

The PaTTAN Autism Initiative, Applied Behavior Analysis Supports is committed to 

facilitating our application of the theoretical constructs of B. F. Skinner’s model of verbal 

behavior and current verbal behavior research to design language interventions in our 

classrooms. The PaTTAN Autism Initiative facilitates our provision of effective science-

based interventions for children with autism incorporating Applied Behavior Analytic-

based treatments.  East Penn School District autistic support classrooms receive 

consultation from PaTTAN Autism Initiative consultants on a regular basis. PaTTAN Autism 

Initiative consultants are Board Certified Behavior Analysts or Board Certified Associate 
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Behavior Analysts. East Penn School District also provides consultative support to the 

classes through the district internal coach. The internal coach and autism teaching staff 

receive ongoing training through the PaTTAN Autism Initiative and work collaboratively 

with PaTTAN Autism Initiative consultants so that independent implementation of applied 

behavior analytic programming can occur in our classrooms. 

Intensive training and analogue guided practice of teaching skills for applied behavior 

analytic interventions’ incorporating an analysis of verbal behavior is provided by PaTTAN 

Autism Initiative consultants, PaTTAN Autism Initiative in-service trainings, as well as the 

Internal Coach. To ensure fidelity in programming, the PaTTAN Autism Initiative conducts 

Site-Reviews/protocols established within the PaTTAN Autism Initiative ABA Supports 

twice each year. The Site Review process analyzes 59 points relevant to teaching students 

with autism and related developmental disorders and focuses on the following general 

categories: classroom organization, data systems, consultation/training process, inclusive 

practices, mand training, intensive teaching, natural environment teaching, group 

instruction, social skills training, and behavioral interventions. 

  

Students with disabilities that are placed outside of the district display significant needs 

where the supports and services cannot be provided in the traditional homeschool setting. 

 The East Penn School District is committed to serving students within district programs 

and provides a continuum of supports and services for students in grades K-12.  The East 

Penn School District utilizes co-teaching as an educational practice to ensure that students 

with special needs are integrated into the regular education environment to the maximum 

extent appropriate.  Every student’s individualized education program is developed with 

standards-based goals and objectives and supplementary aids and services that meet the 

student’s individual needs. The District provides support for inclusionary practices through 

professional development during the annual Co-Teaching Academy and Supplementary 

Aids and Services curricular/planning training sessions. The use of an alternative 

curriculum or program is provided when a student’s disability necessitates a functional 

curriculum.  

The following data displays the number of students placed in Carbon Lehigh Intermediate 

#21 programs. 

  

Carbon Lehigh 

Intermediate Unit End of 

Year Count by Service 

June 

2013  

June 

2014 

June 

2015 

June 

2016 

June 

2017 

February 

2018 

ACADEMIC CENTER: LCTI 3 6 1 6 9 14 

CAREER ACADEMY 

PROGRAM (EMOTIONAL 

SUPPORT) 

4 0 0 2 1 0 
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CAREER ACADEMY 

PROGRAM (LEARNING 

SUPPORT) 

6 5 4 2 2 1 

DEAF OR HEARING 

IMPAIRED 

3 8 3 0 2 2 

EMOTIONAL SUPPORT 36 43 39 47 47 39 

ENHANCED AUTISM 1 1 3 3 4 3 

LIFE SKILLS 19 14 8 9 9 10 

MULTIPLE DISABILITIES 

(BEHAVIORAL) 

2 7 2 0 1 2 

MULTIPLE DISABILITIES 

(FUNCTIONAL) 

3 6 3 3 8 8 

PROJECT SEARCH 0 0 3 10 6 7 

Totals 77 90 66 82 89 86 

  

Indicator 5: Educational Environments (Source: December 1st Child Count) 

Following is an analysis of the district’s Least Restrictive Environment patterns for school-

age students who received special education services in school years 2012-2017. 

Setting:  80% or more of the day in the regular education classroom: 

 

For the 2012-13 school year, 56.6% of East Penn students with an IEP were served inside 

the regular education classroom 80% or more of the day. The State percentage is 62.1% and 

the SPP Target is 65.0%.  The East Penn School District was below the State rate by 5.5% 

and did not meet the target. The district did not meet the 65% or above criteria for the SPP 

target and scored 8.4% below the SPP target. 

  

For the 2013-14 school year, 57.2% of East Penn students with an IEP were served inside 

the regular education classroom 80% or more of the day. The State percentage is 62.4% and 

the SPP Target is 62.1%.  The East Penn School District was below the State rate by 5.2% 

and did not meet the target. The district did not meet the 62.1% or above criteria for the 

SPP target and scored 4.9% below the SPP target. 
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For the 2014-15 school year, 54.2% of East Penn students with an IEP were served inside 

the regular education classroom 80% or more of the day. The State percentage is 62.0% and 

the SPP Target is 62.6%.  The East Penn School District was below the State rate by 7.8% 

and did not meet the target. The district did not meet the 62.6% or above criteria for the 

SPP target and scored 8.4% below the SPP target. 

  

For the 2015-16 school year, 58.9% of East Penn students with an IEP were served inside 

the regular education classroom 80% or more of the day. The State percentage is 61.80% 

and the SPP Target is 63.1%.  The East Penn School District was below the State rate by 

 2.9% and did not meet the target. The district did not meet the 63.1% or above criteria for 

the SPP target and scored 4.2% below the SPP target. 

For the 2016-17 school year, 56.6% of East Penn students with an IEP were served inside 

the regular education classroom 80% or more of the day. The State percentage is 62.4% and 

the SPP Target is 63.1%.  The East Penn School District was below the State rate by 5.8% 

and did not meet the target. The district did not meet the 63.1% or above criteria for the 

SPP target and scored 6.5% below the SPP target. 

  

Setting:  Inside the regular education classroom less than 40% of the day: 

 

For the 2012-13 school year, 5.7% of East Penn students with an IEP served inside the 

regular classroom less than 40% of the day.  The State percentage is 8.9% and the SPP 

target is 8.0%.  The East Penn School District was below the State rate by 3.2% and met the 

target.  The district scored below the 8.0% SPP target by 2.3% and met the target. 

  

For the 2013-14 school year, 4.9% of East Penn students with an IEP served inside the 

regular classroom less than 40% of the day.  The State percentage is 8.9% and the SPP 

target is 8.9%.  The East Penn School District was below the State rate by 4.0% and met the 

target.  The district scored below the 8.9% SPP target by 4.0% and met the target. 

  

For the 2014-15 school year, 5.5% of East Penn students with an IEP served inside the 

regular classroom less than 40% of the day.  The State percentage is 9.5% and the SPP 

target is 8.7%.  The East Penn School District was below the State rate by 4.0% and met the 

target.  The district scored below the 8.7% SPP target by 3.2% and met the target. 

  

For the 2015-16 school year, 4.4% of East Penn students with an IEP served inside the 

regular classroom less than 40% of the day.  The State percentage is 9.5% and the SPP 

target is 8.5%.  The East Penn School District was below the State rate by 5.1% and met the 

target.  The district scored below the 8.5% SPP target by 4.1% and met the target. 

  

For the 2016-17 school year, 6.0% of East Penn students with an IEP served inside the 

regular classroom less than 40% of the day.  The State percentage is 9.0% and the SPP 
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target is 8.5%.  The East Penn School District was below the State rate by 3.0% and met the 

target.  The district scored below the 8.5% SPP target by 2.5% and met the target. 

  

Separate Facilities: 

 

For the 2012-13 school year, 2.5% of East Penn students with an IEP were educated in 

public or separate facilities and public or private separate residential facilities.  The State 

percentage is 5.0% and the SPP Target is 3.3%.  The East Penn School District was below the 

State rate by 2.5% and met the target. The district scored below the 3.3% SPP target by .8% 

and met the target. 

  

For the 2013-14 school year, 2.3% of East Penn students with an IEP were educated in 

public or separate facilities and public or private separate residential facilities.  The State 

percentage is 4.8% and the SPP Target is 4.6%.  The East Penn School District was below the 

State rate by 2.5% and met the target. The district scored below the 4.6% SPP target by 

2.3% and met the target. 

  

For the 2014-15 school year, 2.1% of East Penn students with an IEP were educated in 

public or separate facilities and public or private separate residential facilities.  The State 

percentage is 4.8% and the SPP Target is 4.6%.  The East Penn School District was below the 

State rate by 2.7% and met the target. The district scored below the 4.6% SPP target by 

2.5% and met the target. 

  

For the 2015-16 school year, 3.1% of East Penn students with an IEP were educated in 

public or separate facilities and public or private separate residential facilities.  The State 

percentage is 4.9% and the SPP Target is 4.6%.  The East Penn School District was below the 

State rate by 1.8% and met the target. The district scored below the 4.6% SPP target by 

1.5% and met the target. 

  

For the 2016-17 school year, 4.1% of East Penn students with an IEP were educated in 

public or separate facilities and public or private separate residential facilities.  The State 

percentage is 4.9% and the SPP Target is 4.6%.  The East Penn School District was below the 

State rate by .8% and met the target. The district scored below the 4.6% SPP target by .5% 

and met the target. 

  

To summarize, over the past five years the East Penn School District has not met the SPP 

target for placing students in the setting of 80% or more of the day in the regular education 

classroom.  This is due to the number of students with a specific learning disability in 

reading who receive a 90-minute replacement reading program. However, the East Penn 

School District will continue to provide professional development in the area of 

inclusionary practices through its Co-teaching Academy, SaS Toolkit, and Stepwise training 

in an effort to meet the SPP target. The district’s goal is to continue to increase the number 
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of students with an IEP being served 80% or more of the day in the regular education 

classroom. 

  

In addition to providing professional development for teaching staff and paraprofessionals 

the East Penn School District utilizes the definition and purpose of Supplementary Aids and 

Services to ensure placement in the LRE.  “Supplementary aids and services mean aids, 

services, and other supports that are provided in general education classes, other 

education-related settings, and in extracurricular and nonacademic settings, to enable 

children with disabilities to be educated with nondisabled children to the maximum extent 

appropriate in accordance with §300.114 through §300.116.” (34 CFR 300.42) The purpose 

of providing supplementary aids and services is to support students with disabilities as 

active participants with nondisabled peers as well as to enable their access to the general 

curriculum. To that end, supplementary aids and services include modification to the 

general curriculum and [a child with a disability is not removed from education in age-

appropriate regular classrooms solely because of needed modification in the general 

curriculum]. (34 CFR 300.116 (e)) 

  

The East Penn School District uses the Full Range of Supplementary Aids and Services (SaS) 

framework in considering supplementary aids and services for the subsequent four 

categories:  Collaborative, Instructional, Physical, and Social-Behavioral. The following is a 

list of supplementary aids and services used by the district that allows students with 

disabilities to be successful in the general education curriculum. 

  

 Scheduled time for co-planning and team meetings for teaching staff 

 Guided support for team members in the use of assistive technology individual 

students 

 The instructional arrangement of co-teaching to support collaboration 

 Paraprofessional training to support the inclusion 

 Professional development related to collaboration – Co-Teaching Academy and 

Stepwise 

 Modified/Functional curricular goals 

 Providing alternate ways for students to demonstrate learning 

 Providing test modification 

 Providing alternate materials (e.g., materials on tape, large print, computer access) 

 Providing assistive technology 

 Changing method of presentation 
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 Providing instruction on functional skills 

 Using reader services 

 Specific seating arrangements 

 Individualized desk, chair, etc. 

 Adaptive equipment 

 Adjustments to sensory input (e.g., light, sound) 

 Structural Aids (e.g., wheelchair accessibility, trays, grab bars) 

 Environmental Aids (e.g., classroom acoustics, heating, air conditioning) 

 Social skills instruction 

 Counseling supports 

 Peer supports (e.g., facilitating friendships) 

 Individualized behavior support plans 

 Psychological services 

  

  

  

  

  

  

  

  

Behavior Support Services 

1. Provide a summary of the District policy on behavioral support services including, 
but not limited to, the school wide positive behavior supports (PBS).  

2. Describe training provided to staff in the use of positive behavior supports, de-
escalation techniques and responses to behavior that may require immediate 
intervention.  

3. If the district also has School-Based Behavioral Health Services, please discuss it.  

The East Penn School Board Policy No. 113.2, Behavior Support Relating to Special 

Education Services and Programs includes the required regulatory components from the 

State Board of Education Regulations 22 PA Code Sec. 14.133, 14.143, Individuals With 

Disabilities Education Act 20 US.C. Sec. 1400 et seq., and Individuals With Disabilities 

Education, Title 34, Code of Federal Regulations - 34 CRF Part 300. The East Penn School 
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Board Policy No. 113.2 Behavior Support Relating to Special Education Services and 

Programs includes three intervention levels that include the following: Level I - Proactive 

Classroom Management, Level II - Individual Management, Pro-Social Behavior, and Level 

III - Use of Restrictive Management. When every attempt has been made to use less 

restrictive interventions (Level I and Level II) for a student's behavior and those 

interventions have proven ineffective, it may be necessary that more restrictive 

interventions be utilized. Level III strategies include individualized behavior support plan 

utilizing positive, proactive intervention and negative consequences.  Behavior support 

plans with Level III procedures outline that restraints are used only for behaviors that are 

dangerous to self, others or property and/or impede the learning environment for self and 

others. 

  

The East Penn School Board Policy No. 113.2, Behavior Support Relating to Special 

Education Services and Programs includes Title 22 Sec. 14.133, Regular Program of 

Training. It states that the Superintendent or his/her designee shall provide for the regular 

training and retraining, as needed, of personnel in the use of specific procedures, method 

and techniques that personnel will be expected to employ in the implementation of 

behavior support plans in accordance with a student's IEP and Board Policy No. 113.2. 

 When a restraint is used, a meeting of the IEP team is held within ten school days of the 

inappropriate behavior causing the use of the restraint, unless the parent agrees in writing 

to waive the meeting. After a restraint, the parent/guardian will be contacted by telephone 

and/or email, followed up with an Incident Notice letter with the following information: 

Date of Notice, Student Name, Date of Incident, Student ID number and the following letter: 

  

Dear Parent/Guardian: In response to the incident occurring with your child on (date), it 

was deemed necessary, as a last resort that Crisis Prevention Intervention strategies be 

implemented to ensure the care, welfare, safety, and security of all people involved. A 

detailed restraint report describing this incident is enclosed for your review. The East Penn 

School District is committed to providing a safe environment that is conducive to learning 

for all students that we serve. To this end, steadfast planning and parental support play an 

integral part in allowing us to meet this goal. We would like to invite you to attend a 

meeting and engage in this planning process. At this meeting we will review the incident 

and develop an action plan to address your child's needs, thereby reducing the chances that 

such an incident will reoccur. Options that will be considered at the meeting include: a 

functional behavior assessment, evaluation/reevaluation, a new or revised Positive 

Behavior Support Plan, and/or a change of placement. In accordance with Chapter 14, 

Regulations, 14.133, the district is required to convene the IEP team within ten days of the 

date of the incident unless the parent agrees in writing to waive the meeting. 

  

Behavior support plans are based on a functional behavior assessment and positive 

behavior techniques are included in the behavior support plan. The behavior support plan 

is developed by the IEP team and becomes part of the student's IEP. The plan includes 

positive techniques to shape the student's behavior ranging from positive verbal 



71 

reinforcement to tangible rewards. 

  

The East Penn School Board Policy No. 113.2, Behavior Support Relating to Special 

Education Services and Programs outlines the strategies for Positive Behavior Support as 

follows:  

  

·         Level I - Proactive Classroom 

1.       Effective teaching practices 

2.       Frequent monitoring 

3.       Clear rules and procedures 

4.       Social praise 

5.       Classroom management system 

6.       Proximity control 

7.       Positive reinforcement 

8.       Cueing 

9.       Role-playing 

10.    Verbal instruction 

·         Level II - Individual Management, Pro-Social Behavior 

·         Level III - Use of Restrictive Management. 

  

The East Penn School District employs Positive Behavior Support as the primary method of 

addressing problem behavior; however, if at any time a restraint is used on an Individual 

with Disabilities Education Act (IDEA) eligible child, the incident is reported to the 

Pennsylvania Department of Education. The Restraint Information System of Collection 

(RISC) website https://apps.leaderservices.com/ric is used to maintain and report data on 

the use of restraints in the East Penn School District. The district employs the use of a 

restraint incident report data sheet to report the use of a restraint. 

  

The specific strategies of positive behavior support, in conjunction with the teaching of 

socially acceptable alternative skills, are used for those students' whose behavior plans 

include the use of restraints. All behavior plans include: (a) Antecedent (prevention) 

strategies, (b) Replacement behavior, (C1) Consequences (reinforcement) for when the 

student performs the replacement behavior, and (C2) Consequences (including procedures 

to follow) when the student performs the behavior of concern. A team-based proactive 

approach to teach, monitor, and support appropriate school behavior for all students; 

school-wide positive behavior support has a focus on prevention of problem behavior for all 
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students at the school-wide classroom, non-classroom, and individual levels. 

  

Only those individuals trained in and provided with a program completion card for 

Nonviolent Crisis Intervention® (CPI) are authorized to use a restraint. The restraint is to 

be used only for behaviors that are dangerous to self, others or property and/or impede the 

learning environment for self and others. The Nonviolent Crisis Intervention® program is a 

safe, behavior management system; however while considered a last resort, physical 

intervention procedures are taught as part of the program to provide staff with the skills 

and the confidence to safely handle emergency situations. 

  

Any physical intervention is used only when all other options in the student's positive 

behavior intervention plan have been exhausted and when the student is a danger to self or 

others. All staff is trained to follow the positive behavior support procedures outlined in the 

East Penn School Board Policy No. 113.2, Behavior Support Relating to Special Education 

Services and Programs. The key components of Positive Behavior Support include the 

following: 

·         Research-based behavioral and instructional principles 

·         PBS builds upon the strengths of the school 

·         Focuses on the critical link between instruction and desired student behavioral 

outcomes 

·         Data-driven decision making is the key to the design and sustainability of the behavior 

plan 

·         Emphasis on positive climate 

·         Comprehensive design using a variety of supports 

·         Proactive and preventative 

·         Ultimate purpose is student achievement 

  

In the nonviolent crisis intervention training, a prone restraint is considered to be 

dangerous and not to be used in educational programs. All special education teachers are 

taught that in accordance with §14.133(c) the use of prone restraints, a restraint in which a 

student is held face down on the floor is prohibited in educational programs.  When a 

student is referred to law enforcement, an IEP meeting is held, the functional behavioral 

assessment is updated or developed, and a Positive Behavior Support Plan is 

developed/revised by the team.  In accordance with §14.133(h) subsequent to a referral to 

law enforcement, for students with disabilities who have positive behavior support plans, 

an updated functional behavior assessment and positive behavior support plan shall be 

required.  In an effort to provide additional behavioral support services, East Penn School 

District psychologists are designated district facilitators of MTSS school-wide positive 

behavioral support training provided through PaTTAN. Over the last three years, the seven 
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elementary schools have sent teams that have participated in MTSS training sessions held at 

the Carbon Lehigh Intermediate Unit #21.  

  

Intensive Interagency/Ensuring FAPE/Hard to Place Students 

1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular 
disability category, describe the procedures and analysis methods used to 
determine gaps in the continuum of special education supports, services and 
education placement options available for students with disabilities. 

2. Include information detailing successful programs, services, education placements 
as well as identified gaps in current programs, services, and education placements 
not available within the LEA. Include an overview of services provided through 
interagency collaboration within the LEA. 

3. Discuss any expansion of the continuum of services planned during the life of this 
plan. 

The East Penn School District works with the interagency coordinators of Lehigh County 

and they act as a liaison among our educational entities, community agencies and the 

families in providing assistance in planning and managing the interagency process. The East 

Penn School District has been successful in providing appropriate placements for all 

students. These placements may include Vanguard, Camp Hill, Pennsylvania School for the 

Deaf, Marie Katzenbach School for the Deaf, Melmark, Centennial, St. Joseph's Center, 

Behavioral Health Associates, Abraxas, Lehigh Learning Academy, Hogan Learning 

Academy, Community Service Foundation, or Devereux.   District personnel works closely 

with the Carbon Lehigh Intermediate Unit #21, Lehigh County agencies, and private 

providers in an effort to ensure that eligible students receive a free and appropriate public 

education (FAPE).  The district has employed the assistance of the Lehigh County Child and 

Adolescent Service System (CASSP) interagency coordinators to help facilitate residential 

placements or to facilitate the collaboration between families, outside agencies, and the 

school district. In addition, the East Penn School District works with the office of intellectual 

disabilities, juvenile probation, drug and alcohol treatment facilities, and child protective 

services in order to identify treatment programs and services for students with diverse 

needs. 

The East Penn School District has students for whom it has had difficulty locating a program 

to ensure the provision of a free and appropriate public education (FAPE); however the 

district works with Carbon Lehigh Intermediate Unit  #21 and the Pennsylvania Child and 

Adolescent Service System Program (CASSP) to provide educational and behavioral health 

services from the least restrictive to the most restrictive environment. Therefore, the East 

Penn School District works in collaboration with the CASSP in order to provide 

programming options and out of district placements for students who have multisystem 

services. A district representative attends all CASSP meetings either in person or via a 

phone conference. The interagency coordinators and school district personnel collaborate 

in order to create a comprehensive, community based, need-driven system of services and 
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supports to help the child and family reach their goals. During the interagency meeting, all 

team members involved work together to assist in identifying specific strengths and 

barriers that a child and family are experiencing in behavioral, emotional, 

cognitive/learning, social, and other domains in order to eliminate barriers to a placement 

resolution. In conclusion, the district utilizes the regional interagency coordinators to assist 

in interagency planning to mitigate and/or eliminate barriers to determine a placement 

resolution.   

The East Penn School District is committed to providing a free and appropriate public 

education (FAPE) and will continue to expand its continuum of services as necessary in 

order to ensure that students make meaningful educational progress.  Careful consideration 

is given to the individual needs of all students and the district provides a continuum of 

services for learning support, emotional support, autistic support, life skills and speech and 

language programs. 

Strengths and Highlights 

Describe the strengths and highlights of your current special education services and 
programs. Include in this section directions on how the district provides trainings for staff, 
faculty and parents. 

East Penn School District's Office of Student Services provides programs and services 

according to PA Chapter 14 and the Individuals with Disabilities Education Improvement 

Act (IDEA) 2004.  The Special Education staff in the East Penn School District utilizes a 

collaborative approach to educating students with disabilities.  As a school district, we are 

committed to developing inclusive programs that are delivered in the general education 

environment through co-planning meetings between general and special education 

teachers.  At the middle and high school levels, a co-teaching model is utilized.  At the 

elementary level, the special and regular education teachers utilize inclusion planning 

meetings monthly and collaborate weekly in order to ensure that the regular education 

curriculum is being delivered with the appropriate supplementary aids and services for 

those students who participate in the general education environment.  For the elementary, 

middle and high school special education programs, the goal is to improve students' ability 

to function in academics, communication, social skills, and behavior in order to gain 

meaningful educational benefit and fundamental living skills so that our special education 

programs are in alignment with the district's mission and vision statements:  The East Penn 

School District will provide a learning environment in which students become effective 

problem solvers, collaborators critical thinkers and communicators.  The East Penn School 

District will empower students to maximize their individual potential and become lifelong 

learners and contributors to a global society.  For special education students who are 

learning disabled and in need of direct and explicit instruction, replacement reading and 

mathematics curricula are utilized.  The district's replacement programs are aligned with 

the Pennsylvania Core Standards.  Related services are provided at all levels that include: 

behavior support, speech and language, occupational therapy, physical therapy, nursing 
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services, psychological services, itinerant vision and/or hearing support, audiological 

services, orientation and mobility, specialized transportation, work-based learning, 

adaptive physical education, interpreter services and assistive technology services. 

  

The special education programs in the East Penn School District provide assistance to 

students who are evaluated in accordance with Section 300.530-300.536 of the federal 

regulations and determined to be eligible for special education services defined as follows:  

Autism, Deaf-blindness, Deafness, Emotional Disturbance, Hearing Impairment, Intellectual 

Disability, Multiple Disabilities, Orthopedic Impairment, Other Health Impairment, Specific 

Learning Disability, Speech or Language Impairment, Traumatic Brain Injury, Visual 

Impairment including Blindness.  The East Penn School District provides a continuum of 

placement options in its seven elementary schools, two middle schools, and one high school 

which ensure the implementation of the individual program design as specified in the 

student's IEP.  Special education services are provided by certificated special education 

teachers and trained paraprofessionals. The East Penn School District is committed to 

providing special education services to students in their home school whenever possible. 

Related services and supplementary aids are provided throughout every school in the 

district.  The district provides specialized and concentrated services beyond those available 

in neighborhood schools for students with extraordinary needs. The district has two 

elementary emotional support programs, two middle-level emotional support programs, 

and two high school level emotional support programs.  All of the emotional support 

programs have a strong behavioral component embedded into each student's program, as 

well as counseling, social skills, and direct instruction.  Additional specialized programs 

include four elementary autistic support programs, two middle-level autistic support 

programs, and four high school autistic support programs.  The East Penn School District 

participates in the Pennsylvania Autism Initiative and it provides only evidence-based 

interventions for students with autism.  

  

The highlights of special education programs and services available to students with 

disabilities include the following: 

·         Scientific researched and validated programs 

·         Full continuum of programs for students with Autism 

·         Full continuum of programs for students with Emotional Disturbance 

.         Full continuum of programs for students with Learning Disabilities 

.         Full continuum of programs for students with Speech and Language Disabilities 

·         Certified and highly qualified professionals 

·         Trained paraprofessionals: CPI, CPR, First Aid, Confidentiality, Behavior Support 

·         Contracted Behavior Support  
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·         Contracted School-based mental health services 

·         Home-School Visitor to support families 

·         Effective Positive Behavior Support Program 

·         Comprehensive Early Intervention Transition to kindergarten process 

·         Multi-Tiered System of Support (MTSS) in seven elementary schools 

·         Collaborative and co-teaching partnerships grades K-12 

·         Transition to the World of Work in collaboration with IU #21 job coaches through 

Work Based Learning 

·         High school students with disabilities may achieve their graduation requirements 

through participation in Learning to Succeed which is an alternative education program 

·         The Virtual East Penn Academy (VESPA) is available to eligible students with 

disabilities who are currently attending EPSD or an out of district cyber charter school 

·         Lehigh Career & Technical Institute (LCTI) prepares students to enter the job market 

and for post-secondary education 

·         LCTI Service Occupation Cluster (SOC) prepares students in curricular areas such as:  

Building Trades Maintenance, Indoor/Outdoor Maintenance, Landscaping, Food Service, 

Material Handling and hospitality services.  

  

Elementary Special Education Programs 

 

The supervisor of the elementary special education programs collaborates with early 

intervention staff in order to transition children from pre-school services to school district 

special education services as mandated under IDEA.  East Penn School District maintains 

the process of Child Find activities as mandated under the Individuals with Disability 

Education Act (IDEA) and assesses children for eligibility in special education and related 

services.  The district provides a continuum of educational placements for elementary level 

students based on the least restrictive environment. 

  

Secondary Special Education Programs 

 

The Middle and High School Special Education Programs provide educational services for 

students in the least restrictive learning environment. East Penn School District provides a 

continuum of placement options in its two middle schools and one high school which 

ensures individual program design as specified in the student's Individualized Education 

Program (IEP). The middle and high school educational program initiates the transition 

focus to help the students achieve their goals for life after graduation. The emphasis for the 

secondary programs is based on collaboration with agencies, home, and school support, 
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adapted curriculum, vocational education, part-time work experience, individualized 

programming and transition planning for post-graduation.  Services for students unable to 

attend school due to long-term suspension or expulsion are provided throughout of district 

placements.  

  

The Work-Based Learning Program through Intermediate Unit #21 offers students the 

opportunity to develop job-related skills by working on-site at businesses in the Lehigh 

County.  Students work under the supervision of job coaches, with the ultimate goal of 

having the students work without supervision and finding employment after graduation. 

  

The Virtual East Penn Academy (VESPA) is an online program available for students in 

grades 9-12. Its mission statement is: The East Penn School District will provide a virtual 

learning environment in which students will become effective problem solvers, 

collaborators, critical thinkers, and communicators. With regard to special education, the 

following statement is included in the VESPA handbook: East Penn School District is 

required under the Individuals with Disabilities Act (IDEA) to ensure educational services 

to students with disabilities.  Students with Individualized Education Plans (IEP) or 504 

plans will be accommodated within the courseware.  Parents who believe their child is 

eligible for special education should contact the East Penn School District for further 

assistance.  East Penn will work with the parent and student to ensure proper procedures 

are followed with appropriate results. Communication between the student's’ advisor and 

online teachers will ensure the student receives the proper modifications outlined in the 

IEP or 504 plans. 

Learning to Succeed (LTS) is the alternative education program in the East Penn School 

District. It is designed to help students in grades 11-12, who, for various reasons, have 

shown that they are unable or unwilling to succeed in a traditional school setting. LTS offers 

a more personal and informal atmosphere, smaller classes, and a curriculum that ensures 

flexible learning and relevancy for meeting the needs of each student. Through participation 

in the LTS alternative education program, each student will have the opportunity to develop 

his/her full potential academically, physically, creatively, and socially in an environment 

that employs non-traditional instructional activities and programming.  All courses in the 

program are co-taught by a regular and special education teacher. 

  

Speech-Language Pathology 

 

Speech/Language Services assess and treat the communication disorders of articulation, 

language, voice, and stuttering for students ages 5 through 21. Services are provided 

through direct contact with students and through consultation with teachers and/or 

parents and include a combination of classroom-based instruction, consultation services, 

group and individual therapy. Speech pathologists work collaboratively with the other 

members of the school team to ensure that students with communication disabilities have 

full participation in the learning environment and experience academic success. Effective 

communication skills are fundamental to children and emphasis is placed on parental 
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involvement, coordination with classroom teachers, augmentative communication, and 

specialized instruction.   

  

Counseling Services 

 

School District professional school counselors assist with providing programs, services, and 

activities to meet the academic, career, and personal/social needs of students from 

kindergarten through twelfth grades as guided by the East Penn School District's 

comprehensive school counseling program. School counselors are an integral part of the 

educational team and assist students, parents, and teachers with transition plans from 

elementary level to secondary level educational programs. Each year transition meetings 

and building level field trips are held for those students who need transition assistance into 

middle and high school level programs. Career counseling, exploration, and readiness are 

incorporated through the district’s approved Chapter 339 Plan.  The district’s Chapter 339 Plan is a 

comprehensive program servicing students in grades K-12. Counselors collaborate with outside 

agencies which provide supplemental counseling services to students enrolled in the East Penn 

School District. 

  

Psychological Services 

 

School District psychologists assess any student referred because of significant academic, behavioral 

and/or social-emotional problems. Parents must give initial consent for any psychological evaluation 

which may be requested by the parent or other members of the school team. School psychologists 

provide services to students, teachers and/or parents through classroom consultation and short-

term counseling. In addition, school psychologists provide professional resources and consultative 

services to school district teams. Together with school teams, school psychologists may assist with 

the development of behavioral interventions, crisis intervention/prevention, suicide awareness, grief 

counseling, behavior, attention issues, violence prevention, and/or awareness of mental and 

behavioral health in the community via a Community Resource Guide. The emphasis of the 

psychological services is in the areas of diagnostic assessment, counseling, consultative services, 

behavior management, and risk assessment. 

Nursing Services 

 

Licensed professional nurses throughout the district provide a comprehensive array of 

health services to meet the individualized medical needs of the students within the East 

Penn School District. Nurses provide the health services required so students can access 

and benefit from their educational programming. Individualized nursing services 

treatments prescribed by the student's physician are performed by licensed nurses thus 

enabling students to access their educational programs. The school nurse assists parents 

with the required physician authorization for nursing treatments and collaborates with the 

parent and physician to accommodate prescribed health treatments at school. Nursing 

interventions for students with health needs support the educational staff in providing a 

safe instructional environment which also meets the health needs of children. The district ’s 

school health program provides access to comprehensive health services to ensure an 

optimal educational environment for all students. 
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Intermediate Unit # 21 Contracted Services 

 

East Penn School District contracts with Carbon Lehigh Intermediate Unit #21 to provide 

the following services: 

Adaptive Physical Education  

- The adaptive physical education teacher consults with classroom teachers regarding 

appropriate specially designed physical education instruction for their students.  They also 

provide physical instruction for students who are unable to participate in the general 

education physical education curriculum. 

Audiology  

- The audiologist provides both direct and consultative services to students who 

have an identified hearing loss.  Such services include diagnostic assessments of 

hearing disorders and information regarding the interpretation of educational 

implications. The audiologist is also responsible for the fitting and maintenance of 

assistive listening devices, such as hearing aids and FM systems for students who 

require their use, as well as education for the staff on hearing loss and device use 

and care.  Audiology services also include Central Auditory Processing assessments 

and hearing screening follow-ups of students who have difficulty responding to the 

standard hearing screening.  

Occupational Therapy 

 – Certified Occupational Therapists and Certified Occupational Therapy Assistants 

provide integrated services to students regarding needs in the area of fine motor, 

sensory, and functional living tasks.  These services may include assessment, and 

direct therapy to students and/or consultation to the education team which includes 

recommendations to support the students’ ability to access the educational 

curriculum.  

Orientation and Mobility Instruction 

 – Orientation and Mobility instruction is provided to students with visual 

impairments that need instruction in travel skills.  Certified O&M Specialists screen, 

assess, and provide recommendations to the education team related to student 

safety and safe movement throughout the building.  They also provide direct 

services to students related to travel skills in various environments, can use, low 

vision devices, movement needs, transportation skills, and skills development for 

independence.  

Physical Therapy 

 – A Physical Therapist provides integrated services to students regarding needs in 

the area of gross motor skills.  These services, which must be prescribed by a 
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physician, and may include assessment, and direct therapy to students and/or 

consultation to the education team which includes recommendations to support the 

students’ ability to access the educational curriculum.  

Psychological Services 

 - The CLIU #21 has a staff of certified school psychologists who work with students, 

parents, and educators regarding instructional, behavioral, social, and emotional 

needs.  CLIU #21 psychologists offer services including, but not limited to, 

conducting reevaluations, student individual, and group counseling, consultation, 

and professional development.  

Psychiatric Consultation 

 - The CLIU employs and contracts for services with child psychiatrists for 

diagnostic, treatment oversight and consultation services.  Mental health counselors, 

psychologists, teachers, program supervisors and Local Education Agencies (Charter 

Schools and School Districts) also consult with assigned child psychiatrists 

regarding individual student and program needs. 

Sign- Language Interpreting –  

Sign Language Interpreters are provided to help support students who are deaf or 

hard of hearing so that they may access the educational curriculum. 

Transportation – 

 Specialized transportation for students with disabilities is provided by the CLIU for 

students in both Early Intervention and school-age programs.   LEAs contract with 

the CLIU Transportation Department to transport students who need specialized 

transportation to their educational programs.  

Work Based Learning 

 - The Work Based Learning Program serves approximately 180 students a year, in 

partnership with approximately 165 local businesses and agencies, providing 

community-based worksite exploration and competitive opportunities. The 

program also offers independent living experiences and specific job skill training to 

assist students in transitioning to adult life.  The Work Based Learning Program is a 

community based vocational training program that extends beyond the confines of a 

school campus.  Students will learn and demonstrate job skills or job-related skills 

in actual job placements.  While most positions are a volunteer, some may be paid 

employment.  Support on site is from CLIU Job Coaches through monitoring (the 

majority of instruction comes from actual business staff), small group (usually up to 

four students in one location at one time), or perhaps intensive instruction (one-to-

one instruction). 
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Assistive Technology -  

Assistive Technology supports for school teams are provided through the Intermediate Unit 

by completing an Assistive Technology/Augmentative Communication referral form.  An 

assessment is then conducted and consultants train and provide resources on assistive 

technology devices, as well as maintenance of the equipment.  IU consultants work with 

school teams on supporting curricula with assistive technology, in addition to programming 

for individual student needs.  Training for student support is offered in the areas of: 

augmentative communication, computer access, environmental control, and written 

expression/alternative writing.   

Training 

 

As stated in the Comprehensive  Plan, the East Penn School District will foster professional 

growth and provide opportunities to enhance the performance of the entire employee team, 

so as to be consistent with the student, educator, building, and district needs. Through a 

variety of district and building-based professional development sessions, the goal is to 

provide all faculty members and support staff with opportunities to enhance their 

knowledge, skills, attitudes, and beliefs in order to foster a learning community that 

positively impacts student learning. Each school year the district has a total of 48 hours of 

required professional development for teaching staff and 20 hours of required professional 

development for paraprofessional staff.  All participants are required to complete all course 

activities and must complete an online evaluation form within 30 days of the professional 

development session.  Over the last two school years, the district has provided 160 training 

sessions on topics regarding special education for special education staff.  The East Penn 

School district has developed an online special education parent training institute and also 

offers various on-site training opportunities for parents.  
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Assurances 

Safe and Supportive Schools Assurances 
The LEA has verified the following Assurances: 

 Implementation of a comprehensive and integrated K-12 program of student services based 

on the needs of its students. (in compliance with § 12.41(a)) 

 Free Education and Attendance (in compliance with § 12.1) 

 School Rules (in compliance with § 12.3) 

 Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and 

§ 12.32) 

 Discrimination (in compliance with § 12.4) 

 Corporal Punishment (in compliance with § 12.5) 

 Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8) 

 Freedom of Expression (in compliance with § 12.9) 

 Flag Salute and Pledge of Allegiance (in compliance with § 12.10) 

 Hair and Dress (in compliance with § 12.11) 

 Confidential Communications (in compliance with § 12.12) 

 Searches (in compliance with § 12.14) 

 Emergency Care and Administration of Medication and Treatment (in compliance with 35 

P.S. § 780-101—780-144) 

 Parents or guardians are informed regarding individual survey student assessments and 

provided a process for refusal to participate (consistent with § 445 of the General Education 

Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d)) 

 Persons delivering student services shall be specifically licensed or certified as required by 

statute or regulation (in compliance with § 12.41(e)) 

 Development and Implementation of Local Wellness Program (in compliance with Public 

Law 108-265, Section 204) 

 Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503) 

http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.pacode.com/secure/data/022/chapter12/s12.1.html
http://www.pacode.com/secure/data/022/chapter12/s12.3.html
http://www.pacode.com/secure/data/022/chapter12/s12.31.html
http://www.pacode.com/secure/data/022/chapter12/s12.32.html
http://www.pacode.com/secure/data/022/chapter12/s12.4.html
http://www.pacode.com/secure/data/022/chapter12/s12.5.html
http://www.pacode.com/secure/data/022/chapter12/s12.6.html
http://www.pacode.com/secure/data/022/chapter12/s12.7.html
http://www.pacode.com/secure/data/022/chapter12/s12.8.html
http://www.pacode.com/secure/data/022/chapter12/s12.9.html
http://www.pacode.com/secure/data/022/chapter12/s12.10.html
http://www.pacode.com/secure/data/022/chapter12/s12.11.html
http://www.pacode.com/secure/data/022/chapter12/s12.12.html
http://www.pacode.com/secure/data/022/chapter12/s12.14.html
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
http://www2.ed.gov/policy/elsec/leg/esea02/pg122.html
http://www2.ed.gov/policy/elsec/leg/esea02/pg122.html
http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.fns.usda.gov/cnd/governance/legislation/historical/pl_108-265.pdf
http://www.fns.usda.gov/cnd/governance/legislation/historical/pl_108-265.pdf
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
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 Establishment and Implementation of Student Assistance Programs at all of levels of the 

school system (in compliance with 24 PS § 15-1547) 

 Acceptable Use Policy for Technology Resources 

 Providing career information and assessments so that students and parents or guardians 

might become aware of the world of work and career options available. 

 

Special Education Assurances 
The Local Education Agency (District) has verified the following Assurances: 

 Implementation of a full range of services, programs and alternative placements available to 

the school district for placement and implementation of the special education programs in 

the school district. 

 Implementation of a child find system to locate, identify and evaluate young children and 

children who are thought to be a child with a disability eligible for special education residing 

within the school district's jurisdiction. Child find data is collected, maintained and used in 

decision-making. Child find process and procedures are evaluated for its effectiveness. The 

District implements mechanisms to disseminate child find information to the public, 

organizations, agencies and individuals on at least an annual basis. 

 Assurances of students with disabilities are included in general education programs and 

extracurricular and non-academic programs and activities to the maximum extent 

appropriate in accordance with an Individualized Education Program. 

 Compliance with the PA Department of Education, Bureau of Special Education's report 

revision notice process. 

 Following the state and federal guidelines for participation of students with disabilities in 

state and district-wide assessments including the determination of participation, the need 

for accommodations, and the methods of assessing students for whom regular assessment is 

not appropriate. 

 Assurance of funds received through participation in the medical assistance reimbursement 

program, ACCESS, will be used to enhance or expand the current level of services and 

programs provided to students with disabilities in this local education agency. 

 

http://www.pacode.com/secure/data/022/chapter12/s12.42.html
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24 P.S. §1306 and §1306.2 Facilities 

Facility Name Facility Type Services Provided By Student Count 

Lehigh County Prison Incarcerated Allentown School District 1 

 
 

Least Restrictive Environment Facilities 

Facility Name Type of Facility Type of Service Number of 
Students 

Placed 

The Pennsylvania School for the 
Deaf 

Approved 
Private Schools 

Deaf and Hard of Hearing 
Support 

1 

Centennial School Approved 
Private Schools 

Emotional Support 3 

St. Joseph's Center (Northeastern 
IU #19 Program) 

Special 
Education 
Centers 

Multiple Disabilities 4 

Parkland School District  - 
Parkland High School (IU #21 
Program) 

Neighboring 
School Districts 

Deaf and Hard of Hearing 2 

Northwestern Lehigh School 
District - Weisenberg Elementary 
(IU #21 Program) 

Neighboring 
School Districts 

Multiple Disabilities 2 

Allentown Learning and 
Adjustment School (IU #21 
Program) 

Special 
Education 
Centers 

Emotional Support 6 

Lehigh Learning and Adjustment 
School (IU #21 Program) 

Special 
Education 
Centers 

Emotional Support 16 

Behavioral Health Associates Special 
Education 
Centers 

Emotional Support 5 

Abraxas Center Special 
Education 
Centers 

Emotional Support 2 

Lehigh Learning Academy  Special 
Education 
Centers 

Emotional Support 3 

Parkland School District  - 
Parkland High School (IU #21 
Program) 

Neighboring 
School Districts 

Multiple Disabilities 2 

Salisbury School District - High 
School (IU #21 Program) 

Neighboring 
School Districts 

Multiple Disabilities 1 

Palmerton Area School District - 
Towamensing Elementary School 
(IU#21 Program) 

Neighboring 
School Districts 

Emotional Support 1 

Parkland School District - Neighboring Multiple Disabilities 5 
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Kernsville Elementary (IU#21 
Program) 

School Districts 

Hogan Learning Center Special 
Education 
Centers 

Autistic Support 1 

Lehigh County Enhanced Autism Special 
Education 
Centers 

Autistic Support 3 

Northwestern Lehigh Area School 
District - Weisenberg Elementary 
School (IU#21 Program) 

Neighboring 
School Districts 

Multiple Disabilities 1 

Salisbury School District - Truman 
Elementary ( IU #21 Program) 

Neighboring 
School Districts 

Enhanced Emotional 
Support 

3 

Southern Lehigh High School - 
(IU#21 Program) 

Neighboring 
School Districts 

Enhanced Emotional 
Support - Partial 
Hospitalization Program 

3 

Catasauqua School District Middle 
School  

Neighboring 
School Districts 

Multiple Disabilities 
Support 

1 

Cedar Brook Nursing Home - 
Vocational Independence Program 
(IU#21 Program) 

Other Vocational Independence 
Program 

3 

St. Luke's Hospital - Project Search 
Life Skills Program 

Other Vocational Life Skills 2 

Good Shepherd - Project Search 
(IU#21 Program) 

Other Vocational Independence 
Life Skills Program 

2 

Foundations - IU #22 Program Special 
Education 
Centers 

Autistic Support 1 

Greystone House Special 
Education 
Centers 

Emotional Support 1 

Quakertown Area School District 
PFAFF Elementary School (Bucks 
County IU #22 Program) 

Neighboring 
School Districts 

Multiple Disabilities  1 

Clarion Limestone School District  Neighboring 
School Districts 

Emotional Support 1 

 
 

Special Education Program Profile 
Program Position #1 

Operator: School District 

PROGRAM DETAILS 

Type:  

Implementation Date:  

PROGRAM SEGMENTS 
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Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

5 to 11 22 0.66 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during speech 
and language sessions.  

Locations:     

Alburtis 2799-
02a 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

9 to 11 9 0.34 

Locations:     

Shoemaker - 
2799-02b 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #2 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 7 to 11 17 0.52 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
support sessions. 

Locations:     

Alburtis - 2799-
01 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 7 to 11 15 0.48 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
support sessions. 

Locations:     

Alburtis - 2799-01 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #3 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Emotional Support 14 to 18 15 0.88 
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Locations:     

EHS - 2809-01 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional Support 18 to 18 1 0.06 

Locations:     

EHS - 2809-01 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Emotional Support 16 to 16 1 0.06 

Locations:     

EHS - 2809-01 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #4 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Autistic Support 14 to 19 3 0.37 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during autistic 
support sessions. 

Locations:     

EHS - 2809-03 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #5 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 18 13 0.78 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
support sessions. 

Locations:     

EHS - 2809-02 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% Learning Support 14 to 18 5 0.22 
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but More Than 20%) 

Locations:     

EHS - 2809-02 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #6 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 17 16 0.84 

Locations:     

EHS - 2809-05 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 15 to 17 3 0.16 

Locations:     

EHS - 2809-05 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #7 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 20 to 21 1 0.11 

Locations:     

EHS - 2809-06 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 14 to 20 8 0.89 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
support sessions. 

Locations:     

EHS - 2809-06 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #8 

Operator: School District 
PROGRAM DETAILS 
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Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Emotional Support 14 to 19 9 0.82 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during 
emotional support sessions. 

Locations:     

EHS - 2809-07 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional Support 16 to 17 2 0.18 

Locations:     

EHS - 2809-07 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #9 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 13 to 18 13 0.76 

Justification: Students are grouped appropriately with the 3 year age variance for instruction. 

Locations:     

EHS - 2809-08 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 14 to 18 4 0.24 

Locations:     

EHS - 2809-08 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #10 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 20 12 1 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
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support sessions. 

Locations:     

EHS - 2809-09 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #11 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 15 to 18 10 0.67 

Locations:     

EHS - 2809-10 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 15 to 17 5 0.33 

Locations:     

EHS - 2809-10 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #12 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 19 13 0.81 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
support sessions. 

Locations:     

EHS - 2809-11 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 14 to 19 6 0.19 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
support sessions. 

Locations:     

EHS - 2809-11 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #13 
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Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 20 3 0.27 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
support sessions. 

Locations:     

EHS - 2809-12 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 14 to 20 8 0.73 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
support sessions. 

Locations:     

EHS - 2809-12 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #14 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Autistic Support 14 to 16 1 0.08 

Locations:     

EHS - 2809-13 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Autistic Support 15 to 20 4 0.31 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during autistic 
support sessions. 

Locations:     

EHS - 2809-13 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 18 5 0.38 

Locations:     

EHS - 2809 -13 A Senior High School A building in which General Education   
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Building programs are operated 

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 14 to 19 3 0.23 

Justification: Students are grouped appropriately when participating in the learning support classroom. 

Locations:     

EHS - 2809-13 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #15 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 14 to 18 12 1 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
support sessions. 

Locations:     

EHS - 2809-14 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #16 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 18 16 0.8 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
support sessions. 

Locations:     

EHS - 2809-15 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 14 to 18 4 0.2 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
support sessions. 

Locations:     

EHS - 2809-15 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #17 
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Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 18 15 0.83 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
support sessions. 

Locations:     

EHS - 2809-16 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 15 to 18 2 0.11 

Locations:     

EHS - 2809-16 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Learning Support 16 to 16 1 0.05 

Locations:     

EHS - 2809-16 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #18 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 15 to 19 16 0.9 

Locations:     

EHS - 2809-17 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 16 to 18 2 0.1 

Locations:     

EHS - 2809-17 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #19 

Operator: School District 
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PROGRAM DETAILS 
Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 17 16 0.89 

Locations:     

EHS - 2809-18 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 14 to 17 2 0.11 

Locations:     

EHS - 2809-18 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #20 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 16 17 0.9 

Locations:     

EHS - 2809-19 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 15 to 16 2 0.1 

Locations:     

EHS - 2809-19 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #21 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 14 to 18 18 0.85 

Locations:     

EHS - 2809-20 A Senior High School A building in which General Education   
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Building programs are operated 

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 15 to 18 3 0.15 

Locations:     

EHS - 2809-20 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #22 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

14 to 20 4 0.06 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during speech 
and language support sessions. 

Locations:     

EHS - 2809-04 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Speech and 
Language Support 

14 to 20 56 0.86 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during speech 
and language support sessions. 

Locations:     

EHS - 2809-04 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Speech and Language 
Support 

14 to 20 5 0.08 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during speech 
and support sessions. 

Locations:     

EHS - 2809-04 A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #23 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Level of Support Age Range Caseload FTE 
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Support 

Itinerant Learning Support 13 to 14 12 0.86 

Locations:     

Eyer - 7560-01 A Middle School 
Building 

A building in which General Education programs 
are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

13 to 14 2 0.14 

Locations:     

Eyer - 7560-01 A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #24 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Autistic Support 13 to 14 7 1 

Locations:     

Eyer - 7560-02 A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 
Program Position #25 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 11 to 12 10 0.2 

Locations:     

Eyer - 7560-03 A Middle School 
Building 

A building in which General Education programs 
are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

11 to 12 7 0.8 

Locations:     

Eyer - 7560-03 A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #26 
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Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 13 to 14 19 1 

Locations:     

Eyer - 7560-04 A Middle School 
Building 

A building in which General Education programs 
are operated 

  

 
Program Position #27 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

12 to 14 15 0.75 

Locations:     

Eyer - 7560-05 A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 
Program Position #28 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 11 to 12 5 0.3 

Locations:     

Eyer - 7560-08 A Middle School 
Building 

A building in which General Education programs 
are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

11 to 12 14 0.7 

Locations:     

Eyer - 7560-08 A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #29 

Operator: School District 
PROGRAM DETAILS 
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Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Emotional Support 11 to 11 3 0.38 

Locations:     

Eyer - 7560-09 A Middle School 
Building 

A building in which General Education programs 
are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional 
Support 

13 to 15 2 0.25 

Locations:     

Eyer - 7560-09 A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Emotional Support 13 to 13 3 0.37 

Locations:     

Eyer - 7560-09 A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #30 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Autistic Support 12 to 14 6 1 

Locations:     

Eyer - 7560-10 A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 
Program Position #31 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: August 31, 2015 
Reason for the proposed change: This class and teacher moved from Eyer Middle School 
due to five students transitioning to the high school.  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Autistic Support 14 to 19 5 1 
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Justification: Students are grouped appropriately within the age range variance during instruction. 

Locations:     

Emmaus High School  
2809-21 

A Senior High School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #32 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

13 to 13 1 1 

Locations:     

Eyer - 7560-13 A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #33 

Operator: Intermediate Unit 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills Support 17 to 21 8 1 

Locations:     

Emmaus High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #34 

Operator: Intermediate Unit 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills 
Support 

13 to 15 10 1 

Locations:     

Lower Macungie Middle School A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 
Program Position #35 

Operator: Intermediate Unit 
PROGRAM DETAILS 

Type: Class 
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Implementation Date: August 25, 2014 
Reason for the proposed change: Carbon Intermediate Unit #21 is moving a classroom 
from Whitehall School District to the East Penn School District. The East Penn School 
District needed to move the classroom from Jefferson to Macungie Elementary in order 
to provide space for both classrooms. 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills Support 8 to 9 5 1 

Locations:     

Jefferson Elementary School An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #36 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 11 to 13 4 0.31 

Locations:     

Eyer - 7560-14 A Middle School 
Building 

A building in which General Education programs 
are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

11 to 14 9 0.69 

Locations:     

Eyer - 7560-14 A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #37 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: August 29, 2016 
Reason for the proposed change: Location of the room needed to be changed to be 
within the Ebb and Flow.  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 6 to 11 20 0.66 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
support sessions. 

Locations:     

Jefferson - 2808-01 An Elementary 
School Building 

A building in which General 
Education programs are operated 
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Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 6 to 11 10 0.34 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
support sessions. 

Locations:     

Jefferson 2808-
01 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #38 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

5 to 11 18 0.4 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during Speech 
and language support sessions. 

Locations:     

Jefferson - 2808-
02a 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

5 to 11 25 0.6 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during speech 
and language support sessions. 

Locations:     

Lincoln 2808-
02b 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #39 

Operator: School District 
PROGRAM DETAILS 

Type: Position 
Implementation Date: August 29, 2016 
Reason for the proposed change: Teacher is being split between Lincoln and Jefferson 
Elementary Schools in order to implement a new reading program.  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 10 to 11 15 0.88 

Locations:     

Lincoln - 2802-01 An Elementary 
School Building 

A building in which General 
Education programs are operated 
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Program Position #40 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 6 to 9 17 0.7 

Locations:     

Lincoln - 2802-
02 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 6 to 9 6 0.3 

Locations:     

Lincoln - 2802-02 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #41 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 9 to 10 10 0.4 

Locations:     

Lincoln - 2802-
03 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 9 to 10 12 0.6 

Locations:     

Lincoln - 2802-03 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #42 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 11 to 12 20 1 
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Locations:     

LMMS - 7559-
01 

A Middle School 
Building 

A building in which General Education programs 
are operated 

  

 
Program Position #43 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 12 to 13 12 0.75 

Locations:     

LMMS - 7559-
02 

A Middle School 
Building 

A building in which General Education programs 
are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

12 to 13 5 0.25 

Locations:     

LMMS - 7559-02 A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #44 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

13 to 14 20 1 

Locations:     

LMMS - 7559-03 A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 
Program Position #45 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

11 to 14 23 0.75 

Locations:     
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LMMS - 7559-
04a 

A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

7 to 10 9 0.25 

Locations:     

Willow Lane  
7559-04b 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #46 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 12 to 13 16 0.9 

Locations:     

LMMS - 7559-
05 

A Middle School 
Building 

A building in which General Education programs 
are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

12 to 13 2 0.1 

Locations:     

LMMS - 7559-05 A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #47 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

11 to 12 12 1 

Locations:     

LMMS - 7559-06 A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 
Program Position #48 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  
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PROGRAM SEGMENTS 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

11 to 12 12 1 

Locations:     

LMMS - 7559-07 A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 
Program Position #49 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 13 to 15 3 0.23 

Locations:     

LMMS - 7559-
08 

A Middle School 
Building 

A building in which General Education programs 
are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

13 to 15 10 0.77 

Locations:     

LMMS - 7559-08 A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Program Position #50 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 7 to 10 1 0.05 

Locations:     

Macungie - 
2804-02 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 7 to 10 19 0.95 

Locations:     

Macungie - 2804-02 An Elementary 
School Building 

A building in which General 
Education programs are operated 
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Program Position #51 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 9 to 11 9 0.4 

Justification:  

Locations:     

Macungie - 
2804-03 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 9 to 11 12 0.6 

Locations:     

Macungie - 2804-03 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #52 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 5 to 10 9 1 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
support sessions. 

Locations:     

Macungie - 2804-04 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #53 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 5 to 9 13 0.5 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
support sessions. 

Locations:     

Macungie - 
2804-05 

An Elementary School 
Building 

A building in which General Education 
programs are operated 
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Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 5 to 9 10 0.5 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during learning 
support sessions. 

Locations:     

Macungie - 2804-05 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #54 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 9 to 12 3 0.08 

Locations:     

Shoemaker - 
5239-01 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 9 to 12 17 0.92 

Justification:  

Locations:     

Shoemaker - 5239-01 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #55 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

5 to 11 33 1 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during speech 
and language support sessions. 

Locations:     

Shoemaker - 
5239-02 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #56 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  
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PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Emotional Support 10 to 12 6 0.67 

Locations:     

Shoemaker - 
5239-03 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional Support 10 to 12 3 0.33 

Locations:     

Shoemaker - 5239-03 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #57 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Emotional Support 10 to 12 3 0.6 

Justification:  

Locations:     

Shoemaker - 
5239-04 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional Support 10 to 12 2 0.4 

Locations:     

Shoemaker - 5239-04 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #58 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 5 to 8 5 0.56 

Locations:     

Shoemaker - 
5239-05 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 6 to 8 4 0.44 
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Locations:     

Shoemaker - 5239-05 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #59 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Autistic Support 5 to 8 5 0.7 

Locations:     

Wescosville - 4827-01 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Autistic Support 5 to 8 2 0.3 

Locations:     

Wescosville - 4827-01 An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #60 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 10 to 12 6 0.35 

Locations:     

Wescosville - 
4827-02 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 10 to 12 10 0.65 

Locations:     

Wescosville - 4827-02 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #61 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 
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Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 10 to 11 5 0.3 

Locations:     

Wescosville - 
4827-04 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 10 to 11 11 0.7 

Locations:     

Wescosville - 4827-04 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #62 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Autistic Support 7 to 8 3 0.38 

Locations:     

Wescosville - 
4827-06 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Autistic Support 7 to 8 3 0.37 

Locations:     

Wescosville - 4827-06 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Autistic Support 7 to 8 2 0.25 

Locations:     

Wescosville - 4827-06 An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #63 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

5 to 11 24 1 
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Justification: Students are grouped appropriately within the 3 year age variance for instruction during speech 
and language support sessions. 

Locations:     

Willow - 8133-
01 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #64 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 7 to 9 16 0.32 

Locations:     

Willow - 8133-
02 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 7 to 9 7 0.68 

Locations:     

Willow - 8133-02 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #65 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 9 to 12 11 0.3 

Locations:     

Willow - 8133-
03 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 9 to 12 14 0.7 

Locations:     

Willow - 8133-03 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #66 

Operator: School District 
PROGRAM DETAILS 

Type:  
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Implementation Date:  
PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 5 to 6 4 0.3 

Justification: Students are grouped appropriately within the 3 year age variance for instruction. 

Locations:     

Willow - 8133-
04 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 7 to 9 14 0.7 

Justification: Students are grouped appropriately within the 3 year age variance for instruction. 

Locations:     

Willow - 8133-04 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #67 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 9 to 11 4 1 

Locations:     

Willow - 8133-05 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #68 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 13 to 13 2 0.18 

Locations:     

Eyer - 7560-
06a 

A Middle School 
Building 

A building in which General Education programs 
are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

13 to 14 4 0.37 

Locations:     
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Eyer - 7560-06a A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Emotional Support 13 to 14 5 0.45 

Locations:     

Eyer - 7560-
06b 

A Middle School 
Building 

A building in which General Education programs 
are operated 

  

 

Program Position #69 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

11 to 13 9 1 

Locations:     

Eyer - 7560-12 A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #70 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

5 to 12 20 1 

Justification: Students are grouped appropriately within the 3 year age variance for instruction during speech 
and language sessions. 

Locations:     

Macungie - 
2804-01 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 
Program Position #71 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

8 to 11 16 0.94 

Locations:     
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Wescosville - 
4827-03 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Speech and 
Language Support 

9 to 9 1 0.06 

Locations:     

Wescosville - 4827-03 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #72 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Learning Support 6 to 9 7 0.25 

Locations:     

Wescosville - 
4827-05 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 6 to 9 15 0.75 

Locations:     

Wescosville - 4827-05 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #73 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Speech and Language 
Support 

5 to 7 14 0.88 

Locations:     

Wescosville 
4827-07 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Speech and 
Language Support 

6 to 7 2 0.12 

Locations:     

Wescosville - 4827-07 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #74 
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Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Emotional Support 12 to 12 3 0.3 

Locations:     

Eyer - 7560-
07b 

A Middle School 
Building 

A building in which General Education programs 
are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Emotional 
Support 

12 to 12 1 0.1 

Locations:     

Eyer - 7560-07b A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 12 to 12 3 0.3 

Locations:     

Eyer 7560-07a A Middle School 
Building 

A building in which General Education programs 
are operated 

  

 

Type of Support Level of 
Support 

Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning 
Support 

13 to 13 1 0.1 

Locations:     

Eyer 7560-07a A Middle School 
Building 

A building in which General 
Education programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Emotional Support 12 to 13 2 0.2 

Locations:     

Eyer 7560-07b A Middle School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #75 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Itinerant Autistic Support 5 to 6 7 0.7 

Locations:     
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Wescosville-
4827-08 

An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Autistic Support 6 to 7 3 0.3 

Locations:     

Wescosville-4827-08 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Program Position #76 

Operator: School District 
PROGRAM DETAILS 

Type:  
Implementation Date:  

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Autistic Support 5 to 6 2 0.25 

Locations:     

Wescosville - 4827-09 An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Type of Support Level of Support Age Range Caseload FTE 

Full-Time Special 
Education Class 

Autistic Support 6 to 8 6 0.75 

Locations:     

Wescosville - 4827-09 An Elementary School 
Building 

A building in which General Education 
programs are operated 

  

 

Program Position #77 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: August 29, 2016 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Learning Support 10 to 11 4 0.17 

Locations:     

Jefferson An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 

Type of 
Support 

Level of Support Age Range Caseload FTE 

Itinerant Learning Support 10 to 11 3 0.1 

Locations:     

Jefferson An Elementary School 
Building 

A building in which General Education 
programs are operated 
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Program Position #78 

Operator: Intermediate Unit 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: August 29, 2016 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills Support 7 to 10 7 1 

Locations:     

Macungie  An Elementary 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #79 

Operator: Intermediate Unit 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: August 27, 2018 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Life Skills Support 14 to 16 8 1 

Locations:     

Emmaus High School A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 
Program Position #80 

Operator: School District 
PROGRAM DETAILS 

Type: ClassandPosition 
Implementation Date: August 27, 2018 

PROGRAM SEGMENTS 

Type of Support Level of Support Age Range Caseload FTE 

Supplemental (Less Than 80% 
but More Than 20%) 

Autistic Support 13 to 15 5 1 

Locations:     

Emmaus High School 2899-24 A Senior High 
School Building 

A building in which General 
Education programs are operated 

  

 
 

Special Education Support Services 

Support Service Location Teacher 
FTE 

Director of Special Education East Penn School District Administration 
Building 

1 

Supervisor of Special Education - 
Elementary Level 

East Penn School District Administration 
Building 

1 
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Supervisor of Special Education - Middle 
Level 

East Penn School District Administration 
Building 

1 

Supervisor of Special Education - High 
School Level 

East Penn School District Administration 
Building 

1 

School Psychologist Willow Lane Elementary School  1 

School Psychologist Jefferson Elementary and Wescosville 1 

School Psychologist Wescosville and Alburtis Elementary 
Schools 

1 

School Psychologist Shoemaker Elementary  1 

School Psychologist Eyer Middle School 1 

School Psychologist Emmaus High School 1 

Home School Visitor Administration Building  1 

Guidance Counselor East Penn School District 21 

Paraprofessionals East Penn School District 154 

Director of Student Services East Penn School District Administration 
Building 

1 

Certified School Nurse Alburtis Elementary School  1 

Certified School Nurse Jefferson Elementary 1 

Certified School Nurse Lincoln Elementary School 1 

Certified School Nurse Macungie Elementary School 1 

Certified School Nurse Shoemaker Elementary School  1 

Certified School Nurse Wescosville Elementary School 1 

Certified School Nurse Willow Lane Elementary School  1 

Certified School Nurse Eyer Middle School  1 

Certified School Nurse Lower Macungie Middle School 1 

Certified School Nurse Emmaus High School 1 

Licensed Health Room Nurse Alburtis Elementary School 1 

Licensed Health Room Nurse Jefferson Elementary School  1 

Licensed Health Room Nurse Lincoln Elementary School  1.5 

Licensed Health Room Nurse Macungie Elementary School 1 

Licensed Health Room Nurse Shoemaker Elementary School  1 

Licensed Health Room Nurse Wescosville Elementary School 1 

Licensed Health Room Nurse Willow Lane Elementary School 1 

Licensed Health Room Nurse Eyer Middle School  2 

Licensed Health Room Nurse Lower Macungie Middle School  3 

Licensed Health Room Nurse Emmaus High School  5 

School Psychologist LMMS 1 

School Psychologist Macungie and Lincoln Elementary 1 

 
 

Special Education Contracted Services 

Special Education Contracted Services Operator Amt of Time per Week 
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Occupational Therapy Outside Contractor 1 Days 

Orientation and Mobility Outside Contractor 1 Days 

Physical Therapy Intermediate Unit 5 Days 

Occupational Therapy Intermediate Unit 5 Days 

Transportation Intermediate Unit 5 Days 

Psychiatric Evaluations Intermediate Unit 1 Hours 

Interpreter Intermediate Unit 5 Days 

Adaptive Physical Education Intermediate Unit 5 Days 

Psychological Evaluations Intermediate Unit 5 Days 

Work Based Learning Intermediate Unit 5 Days 

Behavioral Support Services Intermediate Unit 5 Days 

Audiological Services Intermediate Unit 5 Days 

Physical Therapy Outside Contractor 2 Days 

Hearing Support Services Intermediate Unit 5 Days 

Nursing Services Outside Contractor 5 Days 

Vision/Orientation and Mobility Support Intermediate Unit 2 Days 

Emotional Support Intervention - LCTI Intermediate Unit 5 Days 

Speech and Language Pathology/Therapy Intermediate Unit 5 Days 
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Needs Assessment 

Record School Patterns 

Question: 

After reviewing school level accomplishments and systemic challenges, what patterns can you 

identify among your schools? 

What other information do you still need to assess? 

Answer: 

The District Level Guiding Questions were used to identify the systemic challenges. 

The following challenges within each system were identified:  

 

Academic Achievement Systems 

 

 All classroom teachers in each school design standards-aligned, differentiated instruction 

that reflects challenging learning expectations for all students. 

 If a proprietary CBE system is used to monitor the progress of student achievement, there 

are district procedures in place to independently and objectively validate the assessments used 

every six years. 

 The Instruction (tabs: Instruction, Search Videos, and Intervention) and Curriculum 

Framework sections of the Pennsylvania Department of Education's Standards Aligned System (SAS) 

are effectively incorporated into lesson planning processes. 

 Lesson design across all classrooms is based upon objectives that are aligned with State 

Standards, incorporates an appropriate level of challenge, and includes strategies that "scaffold" or 

build upon each other to enhance student learning. 

 Research-based instructional practices are implemented across all classrooms and comprise 

the majority of observed practices in each classroom in every school. 

 The Assessment (tabs: About, Keystone Exams, Assessment Creator, Reference Materials) 

section of the Pennsylvania Department of Education's Standard Aligned System (SAS) is effectively 

incorporated into district and school level assessment development processes. 

Safe and Supportive Schools 

 

 The district gathers and shares accurate and reliable perceptual data about school climate 

from students, staff members and parents as part of a continuous improvement process. 
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Human and Fiscal Resource Allocation and Stewardship 

 

 Professional development is planned across a 3 to 5 year span and is limited so that staff 

members at each school are not impacted by more than six professional development initiatives 

(district and school) during any given year. 

 All teachers and administrators new to the district complete required induction and 

mentoring programs based upon specific goals, objectives and competencies. 

  

The following needs within each system were identified: 

 

Safe and Supportive Schools 

 

 The District Attendance Policy contains clear expectations for all students, as well as 

consequences for students who fail to comply with the policy. 

 The District Attendance Policy contains clear descriptions of recordkeeping and monitoring 

practices for school's professional staff members. 

  

 

District Accomplishments 

Accomplishment #1: 

Academic Achievement System 

 Assessment information is used across the district to inform program decision 

              - Universal Screening at the elementary level determines the need for the MTSS interventions 

              - Pre-algebra prognosis in grade 5 to determine eligibility 

              - DRA2 administration provides information for guiding reading 

  - PSSA, Keystone, PVAAS data 

 District curricula clearly delineates what students are expected to know and be able to do 

              - Learning Targets are clearly defined in pacing guides in grades K-6 
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              - EPSD Curriculum Review Process 

 Academic Interventions are in place to support student achievement 

              - MTSS model implemented at the elementary level 

              - Academic Support program in grades K-8 

              - Flex period in grades 9-12 

 Use of district system that collects, analyzes, and disseminates assessment data efficiently 

and effectively for use by district leaders and instructional teams 

              - Elementary DAT spreadsheets 

              - Fastbridge 

              - PerformancePLUS 

              - iReady math 

 District system in place to effectively distribute informative about summative assessments to 

the public 

               - EPSD Dashboard 

               - E-FOLIO 

               - EPSD Annual Report 

 Use of formative assessments to provide feedback that is used to adjust teaching and 

learning 

               - iReady benchmark assessments 

               - DRA2, grades K-2 

               - FAST fluency probes, grades K-5 and special education 

               - STAR reading assessments in grade 6 

               - PVAAS growth projections 

 Curriculum is reviewed and aligned with State Standards 
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                - Curriculum Review Process 

                - Math and ELA Alignment to State Standards 

                - Science Alignment to NGSS 

  

  

  

  

Accomplishment #2: 

Safe and Supportive Schools 

 Whenever possible, students with disabilities are educated with non-disabled students 

 Clear parameters and record keeping and report production for student conduct policies 

 District graduation requirements are in place 

 Regulatory guidance is followed for special education 

 Teachers, students, and staff members are recognized for personal achievement, service 

and/or leadership 

 Identification and implementation of interventions for students who are chronically absent 

or late 

 Communication of educational opportunities and how to access them for review by the EPSD 

community 

 Universal screening used to identify at-risk students 

 Coordination with community-operated pre-school early intervention, day care and after 

school programs 

 Development of school plans to engage families in school life 

Accomplishment #3: 

Human Resource Allocation and Fiscal Stewardship System 

 All teachers are highly qualified 
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 Professional development is based on a needs assessment aligned with the district’s 

instructional priorities and the teacher’s learning needs 

                - Data from Instructional Rounds provides feedback on professional development needs at 

the district and building levels 

                - Data from Professional Development Evaluation tools that are completed for every PD 

course 

                - SILT provides direction based on building-based professional development needs 

 Professional learning enhances the teachers’ ability to think and plan strategically, to analyze 

data and make effective decisions, to create a culture of learning and manage resources 

effectively 

                - Data from Professional Development Evaluation tools that are completed for every PD 

course 

 Ongoing monitoring program (classroom observations, drop-ins…) that validates the overall 

effectiveness of professional development initiatives 

                 - Formal and informal observations of instruction 

                 - Walkthroughs 

 Management of district’s induction program, mentor selection process, a program timeline, 

and a documentation process 

                 - Two-year teacher induction program, including program guidelines, timeline, and a 

mentor selection process        

 System in place to provide support and intervention for professional employee identified as 

being in need of improvement 

                  - Formal and informal observations of instruction recorded in PA-Etep and easily accessible 

to both teachers and administrators. 

                  - Improvement Plan developed by building administrator (in conjunction with department 

administrator when appropriate) as part of this process, action steps are defined and 

regular meetings are scheduled to monitor employee's progress 

 Use of data to guide and justify the allocation and alignment of resources (infrastructure, 

facilities, technology, human resources, scheduling…) 
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                  - Monthly student enrollment reports 

                  - Course enrollment data (secondary level) 

                  - Course requests (secondary level) 

                  - Enrollment history and patterns used to develop a projected enrollment for each building, 

which is used to develop a budget allocation for the next fiscal year. 

                  - Salaries and benefits are budgeted based on historical data, current staff bargaining 

agreements 

                  - The EPSD Annual Budget book includes demographic information about the 

municipalities, taxpayers and comparisons with other school districts for the Board of School 

Directors to consider when making its decisions. 

 Use of technology to analyze information that informs decision making regarding the 

allocation of resources 

                  - Student Management System (eSchoolPLUS) for enrollment data 

                  - Financial software is used to run monthly financial reports for use by principals, central 

office administrators and the Board 

                  - Financial data are displayed on the EPSD Dashboard 

 Alignment of resources with the district’s instructional priorities 

                   - Annual budgeting process 

                   - Existing staff is reviewed to determine where reductions can be made and where 

additional positions may be needed. 

                   - During the budget process, resources are allocated to meet district needs. This includes, 

but is not limited to, technology, personnel, facilities, and construction services. 

  

        Data collection systems in use throughout the district: 

1. Restraint Information System of Collection (RISC) A web-based system, for reporting all 

restraints of special education students. 
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2. FastBridge Curriculum-Based Measures (CBM) of reading and math performance for grades 

K-12. Assessments include Early Literacy, Reading, Early Numeracy and Mathematics. 

3. iReady diagnostic assessments for grades K-8. 

4. Pennsylvania Information Management System (PIMS) for Safe Schools Reporting and Child 

Accounting information extracted from eSchool. 

5. Student Management System (eSchoolPLUS) 

6. PerformancePLUS curriculum and assessment management software for formative and 

summative assessments and interventions. 

7. PA SHARRS Reporting System for medical incident reporting and partial reimbursement. 

8. Medical Access for related services billing and reimbursement. 

9. Naviance for college selection, career planning, and transition planning for regular 

and special education students in grades 9-12. 

10. Career Cruising for career exploration, interest identification and transition planning for 

regular and special education students in grades 6-8. 

 

District Concerns 

Concern #1:  

 Research-based instructional practices are implemented across all classrooms and comprise 

the majority of observed practices in each classroom in every school. 

 All classroom teachers in each school design standards aligned, differentiated instruction 

that reflects challenging learning expectations for all students. 

 Technology is utilized as an accelerator for learning; the technology use allows students to 

complete a task entirely in new ways, applying knowledge in an authentic way to solve 

problems and/or create content. 

Concern #2: 

The district recognizes that culture is the underpinning of positive relationships, engagement, 

performance, and safety.  While culture is not necessarily a concern, we recognize that the district 

needs to be more intentional about building and supporting positive school climate.  That 

intentionality also extends itself to clearly sharing a vision of the desired skills and attributes that 

serve as targets in our program development, especially social and emotional wellbeing and civic 

engagement. 
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Prioritized Systemic Challenges 

Systemic Challenge #1 (Guiding Question #9) Establish a district system that fully ensures each 

member of the district community promotes, enhances and sustains a shared vision of positive 

school climate and ensures family and community support of student participation in the learning 

process. 

Aligned Concerns: 

The district recognizes that culture is the underpinning of positive relationships, 

engagement, performance, and safety.  While culture is not necessarily a concern, we 

recognize that the district needs to be more intentional about building and supporting 

positive school climate.  That intentionality also extends itself to clearly sharing a vision of 

the desired skills and attributes that serve as targets in our program development, 

especially social and emotional wellbeing and civic engagement. 

 

Systemic Challenge #2 (Guiding Question #2) Establish a district system that fully ensures the 

consistent implementation of effective instructional practices across all classrooms in each school. 

Aligned Concerns:  

 Research-based instructional practices are implemented across all classrooms and 

comprise the majority of observed practices in each classroom in every school. 

 All classroom teachers in each school design standards aligned, differentiated 

instruction that reflects challenging learning expectations for all students. 

 Technology is utilized as an accelerator for learning; the technology use allows 

students to complete a task entirely in new ways, applying knowledge in an 

authentic way to solve problems and/or create content. 

 

Systemic Challenge #3 (Guiding Question #3) Establish a district system that fully ensures staff 

members in every school use standards aligned assessments to monitor student achievement and 

adjust instructional practices. 

Aligned Concerns:  

 Research-based instructional practices are implemented across all classrooms and 

comprise the majority of observed practices in each classroom in every school. 

 All classroom teachers in each school design standards aligned, differentiated 

instruction that reflects challenging learning expectations for all students. 
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 Technology is utilized as an accelerator for learning; the technology use allows 

students to complete a task entirely in new ways, applying knowledge in an 

authentic way to solve problems and/or create content. 
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District Level Plan 

Action Plans 

Goal #1: Cultivate and sustain a positive school and district climate that promotes a culture 

of learning. 

Related Challenges: 

 Establish a district system that fully ensures each member of the district 
community promotes, enhances and sustains a shared vision of positive school 
climate and ensures family and community support of student participation in 
the learning process. 

Indicators of Effectiveness: 

Type: Interim 

Data Source: Stakeholder Survey 

Specific Targets: Survey completion, data analysis, facilitate results meeting to 
identify areas of need, develop action steps based on needs and available 
district resources  

An increase in the positive perception of the school district in areas such as 
communication, instructional programs and support services based on 
baseline data (to be established) through subsequent years 

 

Strategies: 

SAS: Safe and Supportive Schools 

Description:  

Safe and Supportive Schools supplies resources and exemplars to promote 
active student engagement in a safe and positive learning environment. 
(Sources: SAS: Safe and Supportive Schools) 

SAS Alignment: Safe and Supportive Schools 

Implementation Steps: 

http://www.pdesas.org/SafeSupportiveSchools/Overview?setCode=pde-safe
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Establish district and building level climate and culture committees 

Description:  

District and building level committees will establish a system and process 
to measure, assess, and respond to climate data annually. 

Start Date: 10/1/2018       End Date: 6/30/2020 

Program Area(s): Student Services 

Supported Strategies:  

 SAS: Safe and Supportive Schools 

 

Investigate opportunities to transform the learning environment in 
schools 

Description:  

In order to promote 21st Century Learning Skills, learning environments 
need to promote creativity and critical thinking as well as be conducive to 
collaboration. The district will investigate how to transform current 
learning environments for faculty and students. 

Start Date: 10/1/2018       End Date: 6/30/2020 

Program Area(s): Educational Technology 

Supported Strategies:  

 SAS: Safe and Supportive Schools 

 

 

Goal #2: Administrators, faculty, and students will engage in challenging, relevant, and 
meaningful learning opportunities based on clearly-defined, authentic, learning targets and 
meaningful feedback. 

Related Challenges: 
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 Establish a district system that fully ensures the consistent implementation of 
effective instructional practices across all classrooms in each school. 

 Establish a district system that fully ensures staff members in every school use 
standards aligned assessments to monitor student achievement and adjust 
instructional practices. 

Indicators of Effectiveness: 

Type: Interim 

Data Source: Surveys 

Specific Targets: Surveys after professional learning 

 

Strategies: 

Common Assessment within Grade/Subject 

Description: WWC reports the effective use of data can have a positive 
impact upon student achievement; using common assessments to inform 
teacher practice is one such use of data. (Source: 
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf?) 
Teacher Moderation: Collaborative Assessment of Student Work and 
Common Assessments provide detailed looks at the development and use 
of common assessments. (Sources: 
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teac
her_Moderation.pdf and Common Assessments: Mike Schmoker. (2006) 
Results Now: How We Can Achieve Unprecedented Improvements in 
Teaching and Learning. Alexandria, Va.: ASCD.) Resource: 
http://effectivestrategies.wiki.caiu.org/Assessment 

SAS Alignment: Assessment, Instruction 

Data Analysis Procedures, Data-Informed Instruction, Data Teams 
& Data Warehousing 

Description: Using Student Achievement Data to Support Instructional 
Decision Making provides a WWC reporting of various strategies related to 
the acquisition, analysis, and application of student data. (Source: 
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf ) 

SAS Alignment: Assessment, Instruction 

Substantial Professional Development 

http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teacher_Moderation.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teacher_Moderation.pdf
http://effectivestrategies.wiki.caiu.org/Assessment
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
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Description: The Southwest Regional Educational Laboratory found that 
substantial professional development showed a positive impact upon 
student achievement (substantial = greater than 14 hours of focused 
professional development delivered via workshops or summer institutes, 
supported by follow-up sessions and all delivered by professional 
developers rather than train-the-trainer approaches). (Source: 
http://ies.ed.gov/ncee/edlabs/regions/southwest/pdf/rel_2007033.pdf ) 
Resource: 
http://effectivestrategies.wiki.caiu.org/Professional+Development 

SAS Alignment: Instruction 

Implementation Steps: 

Provide professional development in the area of effective 
assessment and grading practices 

Description:  

Professional development session(s) will focus on: 

 Types and uses of various assessments that are currently utilized at the 
elementary or secondary levels, including formative, summative, 
benchmark, and diagnostic assessments 

 Assessment literacy, including the design process 
 Development and use of common assessments for units 

Start Date: 10/1/2018       End Date: 6/30/2020 

Program Area(s): Professional Education 

Supported Strategies:  

 Substantial Professional Development 

 

Provide professional learning opportunities to create standards 
aligned assessments 

Description:  

Teachers will work in grade level and/or department teams to create 
curriculum based assessments that measure learning outcomes and 
learning targets as identified in the district curriculum.  These assessments 
will be shared and reviewed with the entire grade level or department 
prior to implementation.  During the initial year of implementation, data 

http://ies.ed.gov/ncee/edlabs/regions/southwest/pdf/rel_2007033.pdf
http://effectivestrategies.wiki.caiu.org/Professional+Development
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will be collected from teachers regarding the validity of assessment 
questions, and adjustments will be made to test questions prior to the 
second year of implementation.  

Start Date: 9/1/2015       End Date: 6/30/2020 

Program Area(s): Professional Education 

Supported Strategies:  

 Common Assessment within Grade/Subject 

 

Develop professional learning opportunities to analyze assessment 
results and validate the effectiveness of curriculum and monitor 
student achievement 

Description:  

Teachers will use student assessment data to inform instructional 
decisions 

Start Date: 9/1/2015       End Date: 6/30/2020 

Program Area(s): Professional Education 

Supported Strategies:  

 Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data 

Warehousing 

 

 

Goal #3: To increase the sense of social and emotional security through a continuum of 

support services for all East Penn School District Students. 

Related Challenges: 

 Establish a district system that fully ensures each member of the district 
community promotes, enhances and sustains a shared vision of positive school 
climate and ensures family and community support of student participation in 
the learning process. 
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Indicators of Effectiveness: 

Type: Interim 

Data Source: District Climate Survey 

Specific Targets: District Climate Survey in the areas of Social Emotional 
Wellness. 

 

Strategies: 

Culturally Competent Mental Health Services in the Schools: Tips 
for Teachers 

Description:  

Specifically culturally competent mental health services are policies and 
practices that enable school personnel to effectively address the social, 
behavioral, and mental health needs of students from diverse cultures. 
(Sources: Culturally Competent Mental Health Services in the Schools: Tips 
for Teachers) 

SAS Alignment: Safe and Supportive Schools 

Implementation Steps: 

Social/ Emotional Wellness Instruction 

Description:  

Assemble a committee to vet curricula 

Each of the ten EPSD buildings will allocate time for social/ emotional 
wellness instruction 

  

  

Start Date: 12/30/2019       End Date: 6/30/2020 

Program Area(s): Special Education, Student Services 

http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Mental%20Health%20Services%201.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Mental%20Health%20Services%201.pdf
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Supported Strategies: None selected 

Restorative Practices 

Description:  

The East Penn School District will provide faculty and staff training on 
restorative practices. 

  

Start Date: 12/30/2019       End Date: 6/30/2022 

Program Area(s): Professional Education, Student Services 

Supported Strategies: None selected 

Professional Development Book Study 

Description:  

The East Penn School District Faculty and Staff will participate in a variety 
of book studies related to improving the instruction of Social and 
Emotional Learning. 

  

Start Date: 6/30/2019       End Date: 6/30/2020 

Program Area(s): Professional Education, Student Services 

Supported Strategies: None selected 

 

Goal #4: Students will graduate from the EPSD as educated and active citizens and voters 

Related Challenges: 

 Establish a district system that fully ensures each member of the district 
community promotes, enhances and sustains a shared vision of positive school 
climate and ensures family and community support of student participation in 
the learning process. 

Indicators of Effectiveness: 
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Type: Annual 

Data Source: Survey 

Specific Targets: Survey 

 

Strategies: 

Understanding by Design 

Description:  

The Understanding by Design® framework (UbD™ framework) offers a 
planning process and structure to guide curriculum, assessment, and 
instruction. Its two key ideas are contained in the title: 1) focus on 
teaching and assessing for understanding and learning transfer, and 2) 
design curriculum "backward" from those ends. (Sources: Understanding 
by Design) 

SAS Alignment: Standards, Curriculum Framework, Instruction 

Implementation Steps: 

Designing instruction that includes strategies to target civic 

learning 

Description:  

Student-centered strategies that include debate and discussion and model 
inclusivity and respect 

Community outreach to invite diverse speakers and organizations that 
address key learning targets 

Start Date: 12/30/2019       End Date: 6/30/2022 

Program Area(s): Professional Education 

Supported Strategies: None selected 

 

http://jaymctighe.com/resources/downloads/
http://jaymctighe.com/resources/downloads/
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Goal #5: Students will graduate from EPSD with opportunities to participate in volunteer 

service and prepared to help their communities and the world at large.  

Related Challenges: 

 Establish a district system that fully ensures each member of the district 
community promotes, enhances and sustains a shared vision of positive school 
climate and ensures family and community support of student participation in 
the learning process. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: Survey 

Specific Targets: Survey 

 

Strategies: 

Motivations and benefits of student volunteering 

Description:  

Programs targeting student volunteering and service learning are aimed at 
encouraging civic behavior among young people. This article reports on a 
large-scale international survey comparing volunteering among university 
students in Australia, Canada, New Zealand, the United Kingdom, and the 
United States. The data revealed high rates of student volunteering and the 
popularity of occasional volunteering. It also revealed that other young 
people were the main beneficiaries of students’ voluntary activities. 
Student volunteers were influenced by a mix of motivations and benefits, 
with differences on a continuum of volunteer involvement between those 
volunteering regularly, those volunteering occasionally, and those not 
volunteering. 

Source 
(https://repository.upenn.edu/cgi/viewcontent.cgi?article=1165&context
=spp_papers) 

SAS Alignment: Materials & Resources 

Implementation Steps: 

Database 
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Description:  

Create and maintain a database of community volunteers. 

  

Start Date: 9/1/2019       End Date: 6/30/2020 

Program Area(s): Student Services 

Supported Strategies: None selected 

Volunteer opportunities 

Description:  

Building leaders will offer service opportunities to students and staff 

Building leaders will encourage clubs and classrooms to seek volunteer 
activities and events in the community 

Start Date: 9/1/2019       End Date: 6/30/2020 

Program Area(s): Student Services 

Supported Strategies: None selected 
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Appendix: Professional Development Implementation 

Step Details 

LEA Goals Addressed:   

Administrators, faculty, and students will 
engage in challenging, relevant, and 
meaningful learning opportunities based on 
clearly-defined, authentic, learning targets 
and meaningful feedback. 

Strategy #1: Substantial Professional 
Development 

    
Start End Title Description 

10/1/2018 6/30/2020 

Provide professional 
development in the area of 
effective assessment  and 

grading practices 

Professional development session(s) will focus on: 

 Types and uses of various assessments that are currently utilized at the 

elementary or secondary levels, including formative, summative, 

benchmark, and diagnostic assessments 

 Assessment literacy, including the design process 

 Development and use of common assessments for units 

 

 Person Responsible SH S EP Provider Type App. 
 Office of Curriculum 

and Instruction 
2.0 2 30 East Penn School District School 

Entity 
No 

 

 Knowledge Understanding of types and purposes of assessments and assessment design process 

   

 
Supportive 
Research  

 



140 

 Ongoing professional development shows a positive impact upon student achievement 

 The collection, analysis and use of educational data are central to the improvement of student 

outcomes, U.S. Dept. of Education 

 

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 

 Provides educators with a variety of classroom-based assessment skills and the skills 
needed to analyze and use data in instructional decision-making. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Provides leaders with the ability to access and use appropriate data to inform 
decision-making. 

 

 Training Format 

 Series of Workshops 

 Department Focused Presentation 

 
 

 Participant Roles 

 Classroom teachers 

 Principals / Asst. Principals 

 School counselors 
 Classified Personnel 

 Other educational 
specialists 

Grade Levels 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 
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 Follow-up Activities 

 Collaboration with grade 
level/ department colleagues to 
create curriculum-based 
assessments 

 

Evaluation Methods 

 Classroom student assessment data 

 Course evaluation for professional 
development session(s) 

 

 

LEA Goals Addressed:   

To increase the sense of social and 
emotional security through a continuum of 
support services for all East Penn School 
District Students. 

 

    
Start End Title Description 

12/30/2019 6/30/2022 Restorative Practices 

 
The East Penn School District will provide faculty and staff training on restorative 

practices. 

  

 Person Responsible SH S EP Provider Type App. 
 Student Services 2 2 30 EPSD School 

Entity 
No 

 

 Knowledge Implementation of restorative practices 

   

 
Supportive 
Research  

International Institute of Restorative Practices 

  

 Designed to Accomplish 

  For classroom teachers, school  Increases the educator’s teaching skills based on research on effective practice, with 
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counselors and education 
specialists: 

attention given to interventions for struggling students. 

 Empowers educators to work effectively with parents and community partners. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 

 Training Format 

 Series of Workshops 

 
 

 Participant Roles 

 Classroom teachers 

 Principals / Asst. Principals 

 School counselors 

 Other educational 
specialists 

 

Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

 

 Follow-up Activities 

 Team and building-level 
debriefs 

 
Evaluation Methods 

 Participant survey 
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District Level Affirmations 

 

We affirm that this District Level Plan was developed in accordance, and will comply with the 

applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are 

true and correct and that the plan was placed for public inspection in the school district/AVTS 

offices and in the nearest public library until the next regularly scheduled meeting of the board or 

for a minimum or 28 days whichever comes first. 

We affirm that the responses in the Professional Education Core Foundations and the Professional 

Development Implementation Steps focus on the learning needs of each staff member to enable all 

staff members meet or exceed the Pennsylvania academic standards in each of the core subject 

areas. 

No signature has been provided 

Board President 

No signature has been provided 

Superintendent/Chief Executive Officer 
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Special Education Affirmations 

 

We also affirm our understanding that any requests for any deviations from the Chapter 14 

regulations, standards, policies, and procedures must be made in writing to the Pennsylvania 

Department of Education. The school district understands that the Special Education Component of 

the District Level Plan will be approved by PDE in accordance with the following criteria as set forth 

in 22 Pa. School Code § 14.104 and as part of the District Level Plan: 

1. There are a full range of services, programs and alternative placements available to the 

school district for placement and implementation of the special education programs in the 

school district. 

2. The school district has adopted a child find system to locate, identify and evaluate young 

children and children who are thought to be a child with a disability eligible for special 

education residing within the school district's jurisdiction. Child find data is collected, 

maintained, and used in decision-making. Child find process and procedures are evaluated 

for its effectiveness. The school district implements mechanisms to disseminate child find 

information to the public, organizations, agencies, and individuals on at least an annual basis. 

3. The school district has adopted policies and procedures that assure that students with 

disabilities are included in general education programs and extracurricular and non-

academic programs and activities to the maximum extent appropriate in accordance with an 

Individualized Education Program. 

4. The school district will comply with the PA Department of Education, Bureau of Special 

Education's revision notice process. 

5. The school district follows the state and federal guidelines for participation of students with 

disabilities in state and district-wide assessments including the determination of 

participation, the need for accommodations, and the methods of assessing students for 

whom regular assessment is not appropriate. 

6. The school district affirms the Pennsylvania Department of Education that funds received 

through participation in the medical assistance reimbursement program, ACCESS, will be 

used to enhance or expand the current level of services and programs provided to students 

with disabilities in this local education agency. 

We affirm that the school district has completed a 28 day public inspection and comment period as 

required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and 

submission to the Department of Education (Bureau of Special Education). 

Affirmed by Alan Earnshaw on 4/24/2018 
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Board President 

Affirmed by John Schilder on 4/24/2018 

Superintendent/Chief Executive Officer 

 


